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COMMITTEE OF THE WHOLE (PUBLIC) 18 February 2014 
Report No.  14-017 
 

Results from the 2012-2013 OCDSB Grade 12 French Proficiency 
(DELF) Test 
 
Key Contact:  Pino Buffone, Superintendent of Curriculum, (613) 596-8211 ext. 8573 
 

PURPOSE: 
 
1. To present findings from the 2012-2013 OCDSB Grade 12 French proficiency 

(DELF) test. 
 
 

CONTEXT: 
 
2. Since the spring of 2010, the OCDSB has been involved in the Ministry of 

Education’s multi-board pilot project that has focused on instruction and 
assessment practices that are aligned to the CEFR to promote and support 
second language acquisition and proficiency for students, K-12. In 2010-2011, 
the OCDSB was identified as the lead board in the province to support this work. 
The research that has been conducted using the Diplome d’etudes en langue 
francaise (DELF) as a measure of French proficiency for grade 12 FSL students 
in the OCDSB has helped to shape direction for teaching and learning not only in 
our own school district, but across the province as well.  
 
In addition to changing the way in which French is taught in our schools, this 
work is closely aligned with key learning priorities in the OCDSB strategic plan. It 
also provides additional opportunities for students to enhance personal 
characteristics and acquire skills that are identified through the Secondary 
School Review as being critical for success in a variety of post-secondary 
pathways, as noted in the OCDSB Exit Outcomes document. 
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KEY CONSIDERATIONS:  
 
3. Overview of the DELF and Its Evolution in the OCDSB 
 

The DELF is divided into four components: listening, speaking, reading, and 
writing. Students receive an overall mark of 100 and up to 25 marks for each skill 
area. Students must receive a minimum score of 50% to pass and no lower than 
5/25 in any of the components.  
 
Across all administrations of the DELF, the research focus for the OCDSB pilot 
project has been to investigate the appropriateness of using the DELF as a 
measure of French proficiency for grade 12 FSL students in the OCDSB, 
regardless of program choice (i.e., English/Core French, Extended French, and 
French Immersion).  With each administration, changes were made with respect 
to:  

 specific questions posed to assessors and students regarding the testing;  

 methods of data collection (shift from paper-and-pencil post-DELF surveys 
only, to including an on-line survey of all students enrolled in a grade 12 
FSL language course); and  

 logistics for administration (student choice regarding test level; move to a 
multi-site testing model; invitations distributed to all Grade 12 FSL 
students). 

 
A technical report has been prepared following each cycle of administration that 
provides detailed results for the groups of students participating in the 
assessment. The following serves as a high-level overview of some of the key 
themes that have emerged from this most recent phase of testing (the full report 
is available as a separate distribution). 
 

4. Participation Rates and Characteristics of Participating Students 
 
In 2012-2013, the OCDSB had approximately 1,498 students registered in grade 
12 French language courses including Core French (FSF4U), Extended 
(FEF4U), and Immersion (FIF4U), spread across the two semesters. Table 1 
(below) shows the percentage of invitations returned, the level of the DELF that 
students chose to write, and the number of students who actually wrote the test. 
Return rates were much higher across each program in comparison to 2011-
2012 response rates (an increase of 18%, 21%, and 30% for Core, Extended, 
and Immersion programs, respectively). This approach allowed for continued 
insight into the increasing “demand” across the system for this assessment.  
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Table 1: 2012-2103 Recruitment – Student Response Rate and Test Level 
Choice 

*Of the 151 students who were enrolled in Grade 12 Core French and who wrote the DELF, 71 had been 
enrolled in an English/Core French program in grade 8 in an OCDSB elementary school. 

 
For the most part, students participating in the DELF testing in 2012-2013 were: 
female (66%), registered in an EFI program in grade 8 (49%), and registered in 
an immersion FSL course in grade 12 (67%). These student characteristics are 
similar to those observed in previous administrations of the DELF, and are typical 
of the students enrolled in Grade 12 FSL programs. That is, of the 1,297 students 
enrolled in a Grade 12 FSL language course in 2011-2012: 62% were girls, 49% 
had been enrolled in an EFI program in Grade 8, and 68% were enrolled in FIF in 
Grade 12.  
 
Across the testing phases, students who reported English as their first language 
and language most often spoken at home remained consistent at 66% compared 
to 69% and 67% respectively in 2011-2012. 
 

5. Results of DELF Testing 
 
Almost all students (98.5%) who wrote the DELF in 2012-2013 were successful. 
These students have received certificates from the French Embassy, which may 
be used when applying to post-secondary institutions or when applying for jobs. 
For those students (n=71) who had been enrolled in an English/Core French 
program in grade 8 in the OCDSB and who continued with French as a Second 
Language instruction through to grade 12, the majority (62%) opted to write the 
B1 level and were successful (i.e., success rate of 93%).  
 
Examination of student performance across subcomponents revealed that A2 
level students continue to show strength on the reading component, but 
struggled with the listening component (compared to speaking in 2011-2012). In 
contrast, B1 and B2 level students continue to show the same strengths and 
struggles as one another, but for different subcomponents in each year (e.g., 

 
# of 

invites 
# of returned 

invites 
Test Level Chosen 

# of students who 
wrote the test 

   A2 B1 B2 
Do not want 
to write the 

test 
 

Core (FSF) 328 178 (54.3%) 30 119 20 0 151* 

Extended 
(FEF) 

147 133 (90.5%) -- 21 112 0 131 

Immersion 
(FIF) 

1,024 673 (65.7%) 3 148 483 39 579 

Total 1,499 984 (65.6%) 33 288 615 39 861 
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most successful on reading and struggled with speaking in 2012-2013 compared 
to speaking and writing in 2011-2012). 
 
Analyses were conducted on pooled data from the 2010-2011, 2011-2012, and 
2012-2013 administrations of the DELF to determine whether or not enrolment in 
specific French immersion programs at either the Grade 8 or the Grade 12 level 
had an impact on overall results on the DELF. Results showed that students 
enrolled in: 

 either an EFI or an MFI program in grade 8 did not differ significantly 
with respect to their performance on the B2 level of the DELF; 

 either an extended (FEF) or immersion (FIF) program in grade 12 did 
not differ significantly with respect to their performance on the B2 level 
of the DELF;  

 an EFI program in grade 8 performed significantly better on the B1 
level of the DELF compared to students who had been enrolled in 
Regular/Alternate programs; and, 

 immersion (FIF) in grade 12 performed significantly better on the B1 
level of the DELF compared to students enrolled in Core French (FSF). 

 
These findings suggest that there is equity of outcomes when it comes to second 
language acquisition for students enrolled in EFI/MFI (elementary) and 
Extended/Immersion (secondary) programs.   

 
6. Factors Influencing Participation in the DELF (Student On-line Survey) 
 

Approximately three-quarters of the 1,498 Grade 12 FSL student population 
completed the on-line survey prior to receiving an invitation to participate in the 
DELF testing, providing greater insight into the reasons why students chose (or 
not) to participate in the DELF testing. Results showed that: 

 those with an interest in participating had more positive attitudes 
towards French compared to students who expressed no interest in 
participating;  

 awareness of the DELF has improved; students with an interest in 
participating reported greater awareness compared to students who 
were unsure or not wanting to participate; 

 most students would be willing to pay ($1-$50) to participate in the 
DELF; 

 the most common reasons to participate in the DELF included: the 
belief that it would be helpful in the future, there was nothing to lose by 
taking the test, and receiving encouragement from parents/teachers 
(these reasons were similar to those offered by students who had 
previously participated in the DELF testing). Interestingly, most 
students who expressed interest in participating indicated that the 
requirement to pay a fee for the test would be a deterrent (responses 
were qualified with statements such as, “It would depend on the 
amount of the fee.”); and, 

 the most common reasons for not participating in the DELF included: 
being too busy, not wanting to miss a full day of school, or being afraid 
of failing.  Factors that might alter their decision included having more 
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information about the test and greater flexibility with respect to the 
scheduling (e.g., dates, day of week, time of day) in order to reduce 
the amount of time away from class. 

 
7. The Ministry Research Project on the Common European Framework of 

Reference (CEFR) 
 

In 2012-2013, the OCDSB continued as the lead board for Phase V of the 
Ministry research project. The goals for Phase V included: (i) further developing a 
common understanding of the CEFR across the province; (ii) sharing expertise 
on moving theory into practice; and, (iii) providing opportunities for discussion, 
input, and feedback.  The CEFR is encouraged and endorsed as a complement 
to the expectations outlined in the revised FSL curriculum policy document.  

 
In 2012-2013, all regions throughout the province continued to be involved in 
work connected to the CEFR through regional and/or provincial sessions. The 
OCDSB continued to provide opportunities for teachers to participate in the DELF 
administration.  

 
2012-2013 marked the final year of the OCDSB research component using the 
DELF. The final technical report for this project has been appended and will be 
shared with the Ministry of Education.  The OCDSB is responsible for coordinating 
provincial meetings for all English-language school districts in Ontario.  Work 
continues throughout the province supporting teachers in their understanding of 
the CEFR to assess student proficiency in relation to the Achievement Chart. 

 
 

FINANCIAL CONSIDERATIONS: 
 
8. Two funding sources have been used to cover the costs of the 2012-2013 pilot 

project: (i) $236,076 in FSL Renewal Grant funding (Ministry of Education) was 
allocated to the OCDSB, a portion of which were used for teacher training and 
resources for secondary teachers on the CEFR; and, (ii) $35,000 from the 
Ministry Research Project, some of which were used for the certification of 
assessors, and teacher release to administer and mark the tests. 

 
Costs associated with the DELF administration can be classified into one of two 
categories – professional learning or administrative.  
 
During the 2012-2013 school year, release time costs associated with 
professional learning were estimated at $105,000 and included the certification of 
several OCDSB teachers to become DELF assessors and for the conduct of oral 
interviews and moderation of the written examinations during the DELF 
administration period. Both types of professional learning opportunities further 
enhanced instructional practices within FSL classrooms (core, extended, and 
immersion) throughout the district, in alignment with the CEFR. 
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Administrative costs during the same time period amounted to less than $20,000 
and included: contracts to external partners to assist with on-site logistics during 
the DELF administration period and marking of written examinations; fees paid to 
the Centre International d’Etudes Pedagogiques (CIEP), and printing. 

 
The 2013-2014 Fall DELF administration has provided further insight into 
estimated release time costs associated with the conduct of oral interviews and 
the grading of the written component of the examinations. Specifically, student 
participation in the DELF has remained stable at approximately 450 students 
across each of the last three semesters.  Between two testing sites (440 Albert 
Street and Confederation Education Centre), 80 student interviews per day can 
be completed. This scheduling would require at most 30 assessors per day for a 
total of 10 days to complete testing (estimated cost $65,739 for release time). For 
a full year of DELF administration, the estimated cost for release time would be 
$131,478. 

 
To date, the cost of administering the Grade 12 French Proficiency Test has 
been absorbed by the district as part of a pilot project.  In 2013-2014, the 
OCDSB has continued to provide students with an opportunity to participate in 
DELF testing at no cost; however, moving forward consideration will need to be 
given to having the cost covered by the student. Similar protocols are currently in 
place with the International Baccalaureate and Advanced Placement (AP) exams 
(i.e., $120-$150). Initial discussions will take place as part of the mandate of the 
FSL Working Group under the Secondary School Review. Recommendations will 
be brought forward to Board as part of this work.   

 
Throughout this pilot project, Quality Assurance and Curriculum Services has 
provided extensive staff support to the logistics associated with this initiative 
(e.g., communications with French Embassy, parents/students, assessors, site 
coordinators, principals, etc.; schedule development and monitoring). To date, 
this support has been partially absorbed through the research funds provided by 
the Ministry of Education. Moving forward, logistical details associated with this 
initiative will need to be considered in light of other departmental priorities and, 
as a result, may require additional staffing. If required, this request will be made 
through the annual budget process. 

 

COMMUNICATION/CONSULTATION ISSUES: 
 
9. Staff has worked collaboratively with representatives from the French Embassy 

in facilitating the training and certification of OCDSB teachers. This partnership 
helped to ensure a smooth implementation of the DELF over the past few years. 

 
The secondary FSL instructional coach has communicated regularly with 
secondary FSL teachers for each administration of the OCDSB Grade 12 French 
Proficiency Test. Information has been shared with secondary principals at 
School Operations meetings. 
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STRATEGIC LINKS: 
 
10. This work is directly linked to the first key Learning priority in the OCDSB 

Strategic Plan 2011-2015. Specifically, to “enhance instructional practice to 
encourage and support critical and creative thinking skills (LN1)”.  
 
Initiation of this work stemmed from recommendations that emerged following the 
FSL Review, which supported the second key Learning priority of the plan – “to 
maintain a cyclical program development, monitoring and review framework to 
improve equity of access to programs, pathways, and services for all students 
(LN2)”. 
 
Since this test is internationally-recognized, and students who are successful at 
the B2 level are permitted to attend a university program in Europe where the 
language of instruction is French, this work also supports EN4 – “develop a 
strategy that supports and encourages engagement in provincial, national, and 
international initiatives to encourage organizational learning and global 
citizenship”, and LD4 – “encourage and support student leadership and 
citizenship to promote global competencies. 

 
 

NEXT STEPS: 
 

11. Details regarding the establishment of costs to students wishing to write the 
exam, as well as placing a limit on the total number of students participating in 
each semester will be examined following the spring 2014 administration of the 
DELF by the FSL Working Group as part of the Secondary School Review. 

 

GUIDING QUESTION: 
 
12. The following question is provided to support the discussion of this item by the 

committee: 
 

a) What factors need to be considered to ensure the Grade 12 French Proficiency 
Test (DELF) is both inviting and accessible for OCDSB students? 

 
 
 
 
 
 
  
Pino Buffone 
Superintendent of Curriculum 
(ext. 8573) 

  
Jennifer Adams 
Director of Education and  
Secretary of the Board 
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EXECUTIVE SUMMARY 
 
In the spring of 2010, the OCDSB began to pilot the use of a French proficiency 
test, Diplôme d’études en langue française (DELF), with Grade 12 students 
enrolled in a French as a Second Language course. Results from this initial pilot 
indicated that the students who participated were successful on this international 
assessment, however, further piloting was deemed necessary in order to 
determine if the results could be more broadly generalized to the OCDSB FSL 
student population (OCDSB, Technical Report: Grade 12 French Proficiency Test 
Spring 2010 Pilot Project, October 2010). Further piloting of the DELF was 
conducted in the fall and spring of 2010-2011 with the following changes from 
Phase I being incorporated: (i) giving students the choice of what test level to 
write, (ii) a larger more representative sample drawn randomly from students 
enrolled in a Grade 12 FSL course, (iii) added questions to the student 
questionnaire for those who wrote the DELF, as well as a new student 
questionnaire for those who chose not to take the DELF, and (iv) supplemental 
data analyses, where permitted, due to increased sample size. In 2011-2012, the 
pilot was further expanded in order to assess demand for the DELF and alternate 
approaches to implementing the assessment. To this end, all students enrolled in 
a Grade 12 FSL language course were invited to participate and, where space 
permitted, all testing took place at the students’ home school.  In 2012-2013, the 
final year of the pilot sought to continue testing the suitability of the DELF as a 
French proficiency test for senior students, as well as determine the feasibility of 
a modified multi-testing site model for future DELF administrations in the 
OCDSB. 
 
This report describes the results from the 2012-2013 pilot project, including test 
scores and questionnaire responses for each DELF test level.  Comparison and 
reflection of results to previous administrations are also included.   
 

METHODOLOGY 
 

All students who were enrolled in a Grade 12 FSL language course in an OCDSB 
secondary school during 2012-2013 were invited to participate in the DELF 
testing. Prior to receiving an invitation, students were asked to complete an on-
line survey to capture interest and intent to participate, as well as reasons for not 
participating. Of the 1,498 students enrolled: 
 

 1,278 (85%) students completed the online survey – after data 
cleansing and matching procedures, however, valid data was available 
for 1,126 (75%) of students; 

 985 (65.8%) students returned a consent form – 391 students wrote 
the DELF in semester one and 470 in semester two; and, 

 50 assessors and/or site coordinators completed the on-line survey in 
the summer of 2013 to solicit feedback regarding logistics.  
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Both quantitative (i.e., scores on the DELF and rating scales on the student and 
assessor questionnaires) and qualitative (i.e., open-ended questions on the 
questionnaires) analyses were conducted.  
 
Characteristics of Student Participants 
 
Of the 861 students who wrote the DELF, 169 students were enrolled in FSF4U 
and wrote DELF test levels A2 (N = 30), B1 (N = 119), and B2 (N = 20).  Another 
131 students were enrolled in FEF4U and wrote DELF test levels B1 (N = 20), 
and B2 (N = 111).  Finally, 579 students enrolled in FIF4U wrote the DELF and 
selected test levels A2 (N =1), B1 (N = 136), and B2 (N = 442).  Most participants 
ranged in age from 16 to 19 years, the majority of whom were girls (66%).  
Between 15% and 33% of students in each group had an IEP and/or had been 
identified with an exceptionality through the Identification, Placement, and 
Review Committee (IPRC); the majority being identified as gifted learners.  
Between 20% and 44% of students identified their first language as something 
other than English, with 21-39% speaking a language other than English at 
home. A sizeable proportion of students reported having been in an early French 
immersion program in the OCDSB in Grade 8.   
 
Finally, groups of students who did not write the DELF were examined, including 
those who did not respond to the DELF invitation and those who opted-out of 
testing.  Characteristics in these two groups were similar to students who wrote 
the DELF, with the exception of achievement scores.  Specifically, students who 
did not respond to the invitation and who opted out of testing had slightly lower 
achievement scores in French, English, and Math compared to participating 
groups of students. 

 
RESULTS OF THE DELF TESTING 

 
All but 13 (1.5%) students were successful on the DELF test level of their choice.  
Proficiency standards across all three test levels varied widely and, with the 
exception of the A2 test level, were comprised of students from each of the FSL 
programs (i.e., FSF, FEF, and FIF). Findings were as follows: 
 

Test level A2:  

 29 FSF students with mean composite score of 76.90 (sd = 8.52) 

Test level B1:  

 103 FSF students (M = 72.28, sd = 9.72)  

 20 FEF students (M = 81.03, sd = 8.89)  

 136 FIF students (M = 79.09, sd = 8.09) 

Test level B2:  

 15 FSF students (M = 66.53, sd = 10.62)  

 108 FEF students (M = 71.00, sd = 8.85) 

 437 FIF students (M = 67.73, sd = 9.05). 
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Across the component test skills (i.e., reading, writing, listening, and speaking) 
for each of the three test levels, the following trends emerged: (i) students writing 
test level A2 had the highest mean component score for reading, and the lowest 
for listening, (ii) students writing test level B1 had the highest mean component 
score for reading, and the lowest for speaking, and (iii) students writing test level 
B2 had the highest mean component score for reading, and the lowest for 
speaking. These trends differ from 2011-2012 results.  Specifically, in the current 
phase student strength in reading was revealed at all test levels, while in 2011-
2012, speaking was the strongest component for test levels B1 and B2 (reading 
remained a strength at the A2 test level).  Moreover, in the current phase 
students struggled with listening (A2) and speaking (B1 and B2) subcomponents, 
compared to 2011-2012 where speaking and writing were the most difficult. 
 
Supplemental analyses revealed that the Grade 8 and Grade 12 immersion 
program in which a student was enrolled had no impact on DELF composite test 
scores.  Specifically, there were: 

 no differences in performance on the B2 test for students enrolled in 
either an EFI or a MFI program in Grade 8; and, 

 no differences in performance on the B2 test for students enrolled in 
Grade 12 FEF or FIF. 

 
There were significant differences in overall achievement results on the B1 test, 
however, for students enrolled in Grade 12 Immersion (FIF) and those enrolled in 
a Core French (FSF) class, with students in Immersion typically demonstrating 
higher scores. Similarly, students who were enrolled in Grade 8 Immersion (EFI) 
demonstrated significantly higher scores on the B1 test compared to students 
who were in a Grade 8 Regular or Alternate program (REG/ALT). 
 
In the current phase, two additional supplemental analyses were possible due to 
increased student numbers and merging of data sets across the 2010-2011, 
2011-2012, and 2012-2013 phases. First, student attitudes towards French 
significantly predicted their DELF achievement score on the B2 test level even 
after controlling for their overall French achievement (report card grades), 
suggesting that improved attitudes can positively influence achievement.  
Second, student DELF awareness significantly predicted student participation in 
the DELF testing.  While this finding is intuitive, it is particularly enlightening 
when examining DELF participation at a school level.  At an individual school 
level, DELF participation varies considerably which highlights the need for 
strategies to improve awareness in schools with low participation.    
 
Furthermore, examination of French achievement across student groups 
revealed significant group differences, such that students who wrote the DELF 
had significantly higher French achievement grades (i.e., report card marks) than 
those who opted out of testing and those who did not respond to the invitation.  
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RESULTS OF STUDENT & ASSESSOR SURVEYS 
 
Across each of the DELF pilot phases, students have been surveyed in order to 
capture feedback regarding their experiences and impressions of the DELF and 
French language in general.  Taking into consideration findings from past 
phases, the current phase surveyed all students (all those enrolled in a Grade 12 
FSF, FEF, and FIF course) prior to DELF testing using the same online survey 
constructed in 2011-2012.  Students were not surveyed after completing DELF 
testing, as corroboration of answers remained stable across the previous three 
testing phases and was not deemed necessary for this phase of testing.  The 
online survey continued to explore the following topic areas: (i) language(s) 
spoken at home; (ii) attitudes about the French language; (iii) student reasons for 
(not) participating; (iv) factors that would make students choose to take the 
DELF; (v) student awareness of the DELF; (vi) effects of paying a fee to take the 
DELF; (vii) student intent to participate; and, (viii) deterrents to participation. The 
following is a summary of key findings from the student online survey and the 
assessor feedback survey. 
 
Student On-Line Survey 
 
Attitudes about the French Language. Respondents were grouped according to 
their intent to participate in the DELF (i.e., Yes, No, Maybe). Although the 
majority of students across all three groups reported enjoying listening to and 
speaking French, enjoyment of reading and writing was generally lower and more 
varied.  Students who expressed interest in participating had a tendency to have 
more favourable attitudes compared to those who did not. Almost all students 
indicated that learning French would be important for their future.  
 
Awareness of the DELF. In contrast to 2011-2012 results, less than half of the 
students who responded to the on-line survey indicated that they were at least 
somewhat aware of the DELF. Students who expressed an interest in 
participating reported greater awareness than those who were uncertain or not 
interested. 
 
Willingness to Pay a Fee for the DELF. Similar to 2011-2012 results, close to 
90% of the students who responded to the on-line survey indicated that they 
would be willing to pay a fee in order to participate in the DELF – typically in the 
$1-$50 range. Not surprisingly, students who expressed no interest in 
participating were less willing to pay a fee compared to those who were either 
interested or uncertain. 
 
Reasons for Participating in the DELF and Potential Factors that could Influence 
this Decision. Not unlike results from the 2011-2012 pilot phase, the most 
frequently cited reasons for taking the DELF test included: the belief that it would 
help them in the future, there was nothing to lose by taking it, and they had 
received encouragement from their parents/teachers. Interestingly, despite the 
fact that most students indicated that they would be willing to pay a fee in order 
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to take the DELF, this was also the factor that was most frequently identified as 
being a potential barrier, followed by having to make travel arrangements to 
another school or testing site and missing a full day of school.  
 
Reasons for Not Participating in the DELF and Potential Factors that could 
Influence this Decision. Students who expressed no interest in participating in the 
DELF, or who were uncertain, were most likely to indicate that it was because 
they were too busy or were afraid of failing the test. Factors that could alter this 
decision included such things as: having more information about the test and 
greater flexibility with respect to its scheduling (i.e., dates, time of day/week) in 
order to reduce the amount of time away from class.  
 
Assessor Feedback Survey 
 
Logistics. A modified multi-site testing model was implemented in 2012-2013 in 
an effort to address some of the issues that had been identified in the 2011-2012 
administration whereby all testing was done at students’ home schools (where 
feasible).  Assessors were asked to provide feedback regarding the modified 
model whereby the written exam took place at the students’ home school (space 
permitting) and the oral examination took place at one of three designated testing 
sites. Assessors shared both positive feedback as well as challenges 
experienced with this new model.  Overall, the number of challenges reported 
were less than in previous pilot phases, but still included such points as: 
scheduling and comments specific to certain testing locations. Overall, the 
majority of assessors felt that this testing model would be most feasible for future 
DELF implementation in the OCDSB.  
 

CONCLUDING REMARKS 
 

The current testing phase (2012-2013) was the final pilot testing phase of the 
DELF and sought to continue: (i) examining the DELF as a suitable French 
proficiency test for senior students in the OCDSB and, (ii) assessing the demand 
for this assessment across the district.  
 
Implementation of the current phase was similar to the 2011-2012 phase in two 
ways: (i) invitation was open to all Grade 12 FSL students and, (ii) all students 
were instructed to complete an on-line survey in a continued effort to understand 
student motivation(s) to participate (or not). Changes in the implementation of the 
current phase included modifying the multi-testing site model such that students 
continued to complete the written exam at their home school (space permitting), 
but travelled to one of three designated locations for their oral interview.  
Furthermore, students who wrote the DELF were no longer surveyed following 
their testing.  Even with such changes, results from the current phase of pilot 
testing corroborated that the DELF is a suitable French proficiency test for 
OCDSB senior students.  Indeed, students remained well prepared and highly 
successful in passing the test level of their choice. Furthermore, assessors 
reportedly felt that the testing model used in this phase is most feasible for future 
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implementations of the DELF.  To ease scheduling and other logistical burdens, 
staff proposed moving to on-line registration and the use of on-line scheduling 
software wherever possible in future DELF administrations. 
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INTRODUCTION 
 
In the spring of 2010, the OCDSB began to pilot the use of a French proficiency 
test, Diplôme d’études en langue française (DELF), with Grade 12 students 
enrolled in a French as a Second Language course. Results from this initial pilot 
indicated that the students who participated were successful on this international 
assessment, however, further piloting was deemed necessary in order to 
determine if the results could be more broadly generalized to the OCDSB FSL 
student population (OCDSB, Technical Report: Grade 12 French Proficiency Test 
Spring 2010 Pilot Project, October 2010). Further piloting of the DELF was 
conducted in the fall and spring of 2010-2011, 2011-2012, and in 2012-2013, 
with changes being implemented during each cycle, as follows: 
 

 Student choice of test level. In the spring 2010 pilot phase, the test level 
to be written was predetermined based on student program.  Specifically, 
FSF students wrote the A2 test level, FEF students wrote the B1 test level, 
and FIF students wrote the B2 test level. Results from this initial phase, 
however, revealed varying degrees of student success, such that some 
students would benefit from writing a lower test level while others would 
be capable of writing a higher test level.  With this in mind, subsequent 
pilot phases permitted students to choose the test level they wished to 
write. 

 

 Sampling. In the spring 2010 pilot phase, a convenience sample was 
used to maximize the number of participating students in a short time 
period. It was recommended that future administrations lengthen the 
recruitment period to allow for a larger and more randomized sample.  In 
2010-2011, all students who met inclusion criteria were randomly selected 
to receive an invitation to participate which yielded a larger, more 
representative sample of grade 12 FSL students. In 2011-2012 and 2012-
2013, all students enrolled in a Grade 12 FSL language course (i.e., FSF, 
FEF, FIF) received an invitation to participation in the DELF testing in 
order to assess potential demand for the DELF. 
 

 Logistics. In previous administrations of the DELF, a single-site testing 
model was used, in which students were required to make their own travel 
arrangements. In 2011-2012, a multi-site testing model was implemented, 
whereby students completed both the oral and written component of the 
assessment at their home school (where space permitted; where space 
was limited, students had the option of completing the testing at a central 
site, again being responsible for their own transportation). In 2012-2013 a 
modified multi-site testing model was implemented such that students 
completed the written component of the assessment at their home school 
(where space permitted) and then had the option to complete the oral 
examination at one of three testing locations of their choice. 
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 Questionnaire data. In the spring 2010 pilot phase, students who wrote 
the DELF were given a questionnaire that assessed their attitudes towards 
French, test preparation methods, perceptions of fairness, difficulty, and 
similarity to classroom activities of the DELF, and recommendation of the 
DELF to others.  In subsequent phases, students who wrote the DELF 
were given a similar questionnaire as in the initial pilot, but were also 
asked to provide information about the test level selection process and 
their reasons for taking the DELF.  In 2010-2011, students who did not 
wish to take the DELF were surveyed as part of the informed consent 
process  in an effort to understand underlying reasons for their choice, as 
well as factors that would encourage them to participate, if given the 
opportunity in the future.  Due to low response rates for non-participating 
students, in 2011-2012 all students enrolled in a Grade 12 FSL language 
course were asked to complete an on-line survey prior to receiving an 
invitation in order to gain insight into reasons why some students choose, 
or not, to participate. In 2012-2013, all students enrolled in a Grade 12 
FSL course were asked to complete the same online survey given in 
2011-2012.  No other student surveys were completed.   
 

 Data analysis. In the spring 2010 pilot phase, sample size restricted the 
types and number of statistical analyses possible.  Similarly, in 2010-2011, 
analyses were constrained by sample size; however, some supplemental 
analyses using multivariate statistical procedures were possible. In 2011-
2012, the larger sample size allowed for further supplemental analyses, 
which were expanded upon in the current phase.  All supplemental 
analyses are presented in the results section of the report. 

 
METHODOLOGY 

 
Both quantitative1 (i.e., scores on the DELF and rating scales on the student and 
assessor questionnaires) and qualitative2 (i.e., open-ended questions on the 
surveys) analyses were conducted.  
 
Recruitment and Response Rate  

Similar to Phase III, the current phase invited all students to write the DELF who 
were enrolled in a Grade 12 FSL course in an OCDSB secondary school during 

                                                 
1
 Descriptive statistics including: (i) mean (average score), (ii) median (middle score), (iii) mode (most 

frequent response), and standard deviations (measure of variability in scores) are reported.  Boxplots are 
used to illustrate test results because they delineate the range of scores obtained from lowest to highest.  
Percentages that are reported are based on the number of responses rather than the number of participants 
(i.e., valid percent).  When determining the strength of association between variables, Pearson product-
moment correlations were conducted.  Chi-square analyses were used to test the independence of 
categorical variables (e.g., preparation for the DELF and Grade 12 FSL program. Analysis of Variance 
(ANOVA), Analyses of Covariance (ANCOVA), and Multivariate Analyses of Covariance (MANCOVA) were 
conducted to assess group differences after accounting for the variability related to other variable(s). 
2
 Open-ended questions on the student, assessor and site coordinator surveys were categorized and coded.  

Categories were determined before and during the analysis. 
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the 2012-2013 school year.  Overall, a total of 1,645 invitations were sent to 
students, with 147 repeat invitations being sent in semester two as a result of 
special circumstances (e.g., students could not complete their oral examination 
as scheduled in semester one (N = 8), and students attending a non-semestered 
high school (N =139)). 
 
Of the total eligible students in semesters one and two (N =1,498), 985 (65.8%) 
students returned consent forms, with 391 students writing the DELF in semester 
one and 470 in semester two (total N = 861).  Students from 22 secondary 
schools participated in the DELF testing during the 2012-2013 school year; 
participation rates across schools ranged from 15.9% to 95.6%. Recruitment 
details, response rate, and achievement are discussed below according to Grade 
12 FSL program (also refer to Appendix A: Tables A-1 through A-3 for details). 
 
Core French (FSF). The aim of the Core French program in Ontario is to 
“provide students with fundamental communication skills in French and an 
understanding of the nature of the language and its culture” (Ontario Ministry of 
Education, 2000, p.2).  Core French is mandatory across the province beginning 
in Grade 4, and students must have accrued a minimum of 600 hours of French 
instruction by the end of Grade 8 (Ontario Ministry of Education, 1998).  In the 
OCDSB, instruction in French begins in Kindergarten, so students in regular 
English programs with Core French receive approximately 1,164 hours of French 
instruction by the end of Grade 8 (OCDSB, 2007). 
 
At the secondary level, one credit in French is required for graduation, which is 
generally obtained in Grade 9.  To take Core French in Grades 10, 11 and 12 
students must have taken it in the preceding year as the prerequisite (OCDSB, 
2009). As such, students in Grade 12 Core French courses would have studied 
French as a second language every year during their enrolment in OCDSB 
schools. During the 2012-2013 academic year, 21 of 24 secondary schools in the 
OCDSB offered Grade 12 Core French, University Preparation (FSF4U), up from 
20 in 2011-2012. Schools that do not offer this course tend to have special 
student populations. 
 
In the current testing phase, a total of 328 FSF students were invited to 
participate. From this, 178 (54.3%) returned consent forms, of whom nine 
indicated that they did not want to participate.  The 169 students who opted to 
write the DELF chose A2 (N = 30), B1 (N = 119), and B2 (N = 20) test levels.  
Ultimately, 151 FSF students wrote the DELF (28 A2; 106 B1; and, 17 B2), 146 
of whom were successful in passing the test level of their choice (99 female, 47 
male).  Scores for the one female and four male students who were unsuccessful 
ranged from 29.0 to 46.5. 
  
Extended French (FEF).  The aim of the Extended French program in Ontario is 
to “develop students’ French-language knowledge and skills and to provide them 
with an understanding and appreciation of francophone culture in Canada and 
around the world” (Ontario Ministry of Education, 2000, p.3). In comparison to the 
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Core French program, Extended French exposes students to more French 
instruction. According to Ministry guidelines, students in an elementary Extended 
French program are required to study at least one subject in French in addition to 
learning French as a second language. Further, the language of instruction must 
be French for at least 25% of the time and a minimum of 1,260 hours of 
instruction in French must be completed by the end of Grade 8 (Ontario Ministry 
of Education, 2001). Although none of the OCDSB elementary FSL programs are 
identified as such, the Late French immersion option more closely resembles an 
Extended French program.  
 
In order to enroll in an Extended French program in an OCDSB secondary 
school, students must have been enrolled in a French immersion program in 
elementary school. To take Extended French in Grades 10, 11 and 12 students 
must have taken it in the preceding year as the prerequisite (OCDSB, 2009). 
Students in the secondary Extended French also take at least three courses in 
other subjects with French as the language of instruction (Ontario Ministry of 
Education, 2000). As such, students in Grade 12 Extended French courses 
would have studied French as a second language, and would have been 
instructed in French and English during their enrollment in OCDSB schools. 
During the 2012-2013 academic year, five of 24 secondary schools in the 
OCDSB offered Grade 12 Extended French, University Preparation (FEF4U), 
down from six in 2011-2012.   
 
In the current pilot phase, a total of 147 FEF students were invited to participate. 
From this, 133 (90.5%) returned consent forms, all of whom indicated that they 
would participate.  These students chose B1 (N = 21) and B2 (N = 112) test 
levels only.  Ultimately, 131 FEF students wrote the DELF (20 B1; 111 B2), 128 
of whom were successful in passing the test level of their choice (95 female, 33 
male).  For the three female students who were unsuccessful, scores ranged 
from 40.0 to 46.0. 
 
French Immersion (FIF).  The aim of the French Immersion program in Ontario 
is to “develop and refine students’ ability to communicate in French as well as to 
expand on their knowledge of the language through the study of francophone 
literature” (Ontario Ministry of Education, 2000, p.3). In comparison to the Core 
French and Extended French programs, French Immersion exposes students to 
more French instruction. According to Ministry guidelines, students in the 
elementary French Immersion program study at least two subjects in French in 
addition to learning French as a second language, the language of instruction 
must be French for at least 50% of the time, and students must have completed 
a minimum of 3,800 hours of instruction in French by the end of Grade 8 (Ontario 
Ministry of Education, 2001). 
 
In order to enroll in a French Immersion program in an OCDSB secondary 
school, students must have been enrolled in a French Immersion program in 
elementary school. To take French Immersion in Grades 10, 11 and 12 students 
must have taken it in the preceding year as the prerequisite (OCDSB, 2009). 
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Students in the secondary French Immersion program also take at least six 
courses in other subjects with French as the language of instruction (Ontario 
Ministry of Education, 2000). As such, students in Grade 12 French Immersion 
courses would have studied French as a second language, and would have been 
instructed in French and English during their enrollment in OCDSB schools. 
During the 2012-2013 academic year, 20 of 24 secondary schools in the OCDSB 
offered Grade 12 French Immersion, University Preparation (FIF4U), up from 19 
in 2011-2012. 
 
In the current pilot phase, a total of 1,024 FIF students were invited to participate. 
From this, 673 (65.7%) returned consent forms, of whom 39 indicated that they 
did not want to participate.  The 634 students who opted to write the DELF chose 
A2 (N = 3), B1 (N = 148), and B2 (N = 483) test levels.  Ultimately, 579 FIF 
students wrote the DELF (1 A2; 136 B1; 442 B2), 574 of whom, were successful 
in passing the test level of their choice (367 female, 207 male).  Scores for the 
five students who were unsuccessful (4 female, 1 male) ranged from 28.5 to 
46.5. 
 
Characteristics of Participants 
 
The following sections provide an overview of the characteristics of each group of 
students involved in this latest pilot phase including, but not limited to, 
information about: gender, Grade 8 FSL program, special education and English 
language learner status, language spoken at home, and academic achievement 
(See Appendix A, Tables A-2 and A-3 for student characteristics from the current 
and previous pilot phases). 
 
Core French (FSF) Student Participants. The 151 participants who wrote the 
DELF were enrolled in Grade 12 Core French (FSF4O; FSF4U; FSF4UE; 
FSF4UR; FSF4UT) across 20 OCDSB secondary schools during the 2012-2013 
school year.  
 
Of these participants, 100 (66.2%) were female and 51 (33.8%) were male. They 
were born between November 1994 and September 1996, so they were between 
16 and 18 years of age at the time of the test. Most were born in Canada (101 or 
66.9%).  Of the 50 students who were born in other countries (Australia, 
Bangladesh, China, Colombia, England, France, Haiti, India, Iran, Jamaica, 
Jordan, Lebanon, Morocco, Pakistan, Peru, Romania, Russia, Saudi Arabia, 
Slovakia, South Korea, Sri Lanka, Taiwan, Ukraine, United Arab Emirates, United 
Kingdom, U.S.A), 10 arrived in Canada between 1996 and 2000 which means 
they would have started their formal schooling in Canada.  In contrast, the 
remaining 18 participants (with information available) arrived in Canada between 
2001 and 2011 after already completing some schooling outside of Canada.   
 
Information pertaining to Grade 8 program enrolment was available for 121 
(80.1%) of the FSF students -- 13 (10.7%) were enrolled in an EFI program; four 
(3.3%) in MFI; 19 (15.7%) in LFI; 67 (55.4%) in a Regular English Program; 14 
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(11.6%) in a specialized special education program; and four (3.3%) in an 
elementary Alternative Program. 
 
Twenty-seven FSF participants (17.9%) who wrote the DELF were formally 
identified (IPRC) and/or had an IEP.  Of these students, five were in a gifted 
specialized program; 20 students were in a regular class (exceptionalities 
included 12 students who were gifted, six who had a learning disability, and two 
with no exceptionality); and two students had an IEP with one student identified 
as gifted. 
 
Information regarding first language from both the Trillium Student Information 
System and the DELF questionnaire was available for 122 (80.8%) FSF 
students.  Using information from Trillium, close to the majority of FSF students 
(56 or 45.9%) who wrote the DELF identified English as being their first language 
and 60 (49.2%) identified English as being the language most frequently spoken 
at home.  In contrast, 54 students (44.3%) identified their first language as being 
something other than English (i.e., Amharic, Arabic, Bengali, Cantonese, 
Chinese, Creole, Dari, Farsi, French, Greek, Gujarati, Hindi, Korean, Latvian, 
Mandarin, Other, Persian, Punjabi, Russian, Slovak, Somali, Spanish, Turkish, 
Twi, Ukrainian, Urdu, and Vietnamese), with 48 (39.3%) identifying a language 
other than English as the language most frequently spoken at home.  When 
these same students were asked on the DELF student questionnaire, however, 
to indicate the language most frequently spoken at home, 52 (42.6%) reported 
speaking only English at home, 44 (36.1%) reported speaking English and 
another language, seven (5.7%) reported speaking both English and French at 
home, one (0.8%) reported speaking French and another language, and 18 
(14.8%) reported that they usually speak a language other than English or 
French at home.  Of these students, nine were identified as English language 
learners—one student at Step 2, five students at Step 3, and three students at 
Step 4.  
 
To gain a better understanding of FSF student academic performance, report 
card grades for French, English, and Math were examined.  On average, these 
FSF students were fairly strong in all three of these subject areas with mean 
grades of 83.15 (sd = 9.51), 82.32 (sd = 11.69), and 82.24 (sd = 13.26) 
respectively.   

 
Extended French (FEF) Student Participants. The 131 participants who wrote 
the DELF were enrolled in Grade 12 Extended French (FEF4U) across five 
OCDSB secondary schools during the 2012-2013 school year.  
 
Of these participants, 98 (74.8%) were female and 33 (25.2%) were male.  They 
were born between October 1994 and December 1995, so they were between 16 
and 18 years of age at the time of the test.  Most (109 or 83.2%) were born in 
Canada.  Of the 22 students who were born in other countries (Bangladesh, 
Bulgaria, China, France, Israel, Lebanon, New Zealand, Russia, Russian 
Federation, Senegal, Taiwan, Thailand, USA, and Venezuela), seven arrived in 
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Canada between 1995 and 2000 which means they would have started their 
formal schooling in Canada.  The remaining three participants (with information 
available) arrived in Canada between 2002 and 2007 after already completing 
some schooling outside of Canada.  
 
Information pertaining to Grade 8 program enrolment was available for 99 FEF 
students -- 53 (53.5%) were enrolled in an EFI program; 17 (17.2%) in MFI; 10 
(10.1%) in LFI; four (4.0%) in a Regular English Program; and 15 (15.2%) in a 
specialized special education program. 
 
Forty-three (32.8%) FEF participants who wrote the DELF were formally 
identified (IPRC) and/or had an IEP.  Of these students, 24 were in a gifted 
specialized program and 19 students were in a regular class (exceptionalities 
included one student with autism, one student identified as blind and low vision, 
eight students who were gifted, one who had a learning disability, and eight with 
no exceptionality). 
 
Information regarding first language from both the Trillium Student Information 
System and the DELF questionnaire was available for 125 (95.4%) FEF 
students.  Using information from Trillium, the majority of FEF students (92 or 
73.6%) who wrote the DELF identified English as being their first language and 
89 (71.2%) identified English as being the language most frequently spoken at 
home.  In contrast, 29 students (23.2%) identified their first language as being 
something other than English (i.e., Arabic, Bengali, Bulgarian, Cantonese, 
Chinese, French, Hebrew, Hindi, Laotian, Mandarin, Polish, Russian, Spanish, or 
Turkish), with 29 (23.2%) identifying a language other than English as the 
language most frequently spoken at home.  In contrast, when these same 
students were asked on the DELF student questionnaire to indicate the language 
most frequently spoken at home, 75 (60.0%) reported speaking only English at 
home, 25 (20.0%) reported speaking English and another language, 17 (13.6%) 
reported speaking both English and French at home, two (1.6%) reported 
speaking French and another language, and six (4.8%) reported that they usually 
speak a language other than English or French at home.  Of these students, 
three were identified as English Language Learners—two students at Step 3 and 
one student at Step 4. 
 
To gain a better understanding of FEF student academic performance, report 
card grades for French, English, and Math were examined.  On average, these 
FEF students were fairly strong in all three of these subject areas with mean 
grades of 84.80 (sd = 7.85), 80.49 (sd = 12.761), and 81.82 (sd = 11.81), 
respectively.   

 
French Immersion (FIF) Student Participants. The 579 participants who wrote 
the DELF were enrolled in Grade 12 French Immersion (FIF4U, FIF4UE, 
FIF4UG, FIF4UH, FIF4UR) across 20 OCDSB secondary schools during the 
2012-2013 school year.  
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Of these participants, 371 (64.1%) were female and 208 (35.9%) were male.  
They were born between October 1993 and February 1997, so they were 
between 15 and 19 years of age at the time of the test.  Most (491 or 84.8%) 
were born in Canada.  Of the 88 students who were born in other countries 
(Afghanistan, Algeria, Belarus, Belgium, Brazil, China, Colombia, Egypt, 
England, France, Germany, Haiti, Hong Kong, Iran, Israel, Italy, Japan, Jordan, 
Kenya, Lebanon, Libya, Moldova, Morocco, Netherlands, Pakistan, Romania, 
Russia, Rwanda, Serbia and Montenegro, Syrian Arab Republic, Turkey, 
Ukraine, United Arab Emirates, United Kingdom, USA, Venezuela, Yemen, and 
Zimbabwe), 34 arrived in Canada between 1995 and 2000 which means they 
would have started their formal schooling in Canada.  In contrast, 18 participants 
(with available information) arrived in Canada between 2001 and 2012 after 
already completing some schooling outside of Canada.  
 
Information pertaining to Grade 8 program enrolment was available for 508 FIF 
students -- 352 (69.3%) were enrolled in an EFI program; 70 (13.8%) in MFI; 61 
(12.0%) in LFI; 21 (4.1%) in a specialized special education program; and four 
(0.2%) in a Regular English Program. 
 
Eighty-seven (15.0%) FIF participants who wrote the DELF were formally 
identified (IPRC) and/or had an IEP.  Of these students, 42 were in a gifted 
specialized program and 45 students were in a regular class (exceptionalities 
included 24 students who were gifted, four who had a learning disability, two with 
a physical disability, one with behavioural issues, and 14 with no exceptionality). 
 
Information regarding first language from both the Trillium Student Information 
System and the DELF questionnaire was available for 517 (89.3%) FIF students.  
Using information from Trillium, the majority of FIF students (374 or 72.3%) who 
wrote the DELF identified English as being their first language and 369 (71.4%) 
identified English as being the language most frequently spoken at home.  In 
contrast, 104 students (20.1%) identified their first language as being something 
other than English (i.e., Arabic, Bulgarian, Cantonese, Chinese, Creole, Farsi, 
French, Kinyarwanda, Mandarin, Persian, Portuguese, Romanian, Russian, 
Serbian, Slovak, Somali, Spanish, Urdu, or Vietnamese) with 106 (20.5%) 
identifying a language other than English as the language most frequently 
spoken at home.  When these same students were asked on the DELF student 
questionnaire, however, to indicate the language most frequently spoken at 
home, 323 (62.5%) reported speaking only English at home, 88 (17.0%) reported 
speaking English and another language, 54 (10.4%) reported speaking both 
English and French at home, 38 (7.4%) reported that they usually speak a 
language other than English or French at home, 10 (1.9%) reported speaking 
French and another language, and four (0.8%) students reported speaking 
French only at home.  Of these students, nine were identified as English 
Language Learners—three students at Step 2 and six students at Step 3. 
 
To gain a better understanding of FIF student academic performance, report card 
grades for French, English, and Math were examined.  On average, these FIF 
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students were fairly strong in all three of these subject areas with mean grades of 
81.01 (sd = 10.08), 80.82 (sd = 10.15), and 80.11 (sd = 11.97), respectively.   

 
Non-respondents (i.e., students who did not return the invitation to write 
the DELF). A total of 515 participants who did not respond to the DELF invitation 
were enrolled in Grade 12 Core French (N = 150), Extended French (N = 14), 
and French Immersion (N = 351) across 21 OCDSB secondary schools during 
the 2012-2013 school year.   
 
Of the total number of non-respondents (N = 515), 285 (55.3%) were female and 
230 (44.7%) were male.  They were born between November 1993 and January 
1997, so they were between 15 and 19 years of age at the time of the test.  Most 
were born in Canada (439 or 85.2%), while 76 students were born in one of 39 
different countries.  Of the students born outside of Canada, 26 arrived in 
Canada between 1995 and 2000 which means they would have started their 
formal schooling in Canada.  The remaining 20 participants (with available 
information) arrived in Canada between 2001 and 2012 after already completing 
some schooling outside of Canada.  
 
Information pertaining to Grade 8 program enrolment was available for 417 
(81.0%) students -- 256 (61.4%) were enrolled in an EFI program; 36 (8.6%) in 
MFI; 42 (10.1%) in LFI; 63 (15.1%) in a Regular English Program; and 20 (4.8%) 
in a specialized special education program. 
 
Of these non-responding students, 76 (14.8%) were formally identified (IPRC) 
and/or had an IEP.  Of the students formally identified, one student had an IEP 
with no other accompanying information, 19 were enrolled in a gifted specialized 
program (two were identified with a learning disability as their main 
exceptionality), and 56 were in a regular class (exceptionalities included 20 
students who were gifted, 14 who had a learning disability, two with blind and low 
vision, and 20 with no exceptionality). 
 
Based on information from the Trillium Student Information System, less than half 
of non-responding students (1963 or 74.0%) identified English as being their first 
language and 1944 (73.2%) identified English as being the language most 
frequently spoken at home.  In contrast, 49 students (18.5%) identified their first 
language as being one of 21 different language(s) other than English and 51 
(19.2%) identified a language other than English as the language most frequently 
spoken at home.  When these same students were asked on the DELF student 
questionnaire, however, to indicate the language most frequently spoken at 
home, 185 (69.8%) reported speaking only English at home, 35 (13.2%) reported 
speaking English and another language, 28 (10.6%) reported speaking both 
English and French at home, 14 (5.3%) reported that they usually speak a 
language other than English or French at home, one (0.4%) reported speaking 

                                                 
3
 250 students did not have this information available. 

4
 250 students did not have this information available. 
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French and another language, and two (0.8%) students reported speaking 
French only at home.  Of these students, 12 were identified as English Language 
Learners—two students at Step 2, seven students at Step 3, and three students 
at Step 4. 
 
To gain a better understanding of this group’s overall academic performance, 
report card grades for French, English, and Math were examined.  On average, 
these students had lower grades in these subject areas compared to students 
who wrote the DELF with mean grades of 76.19 (N = 308; sd = 12.86), 77.88 (N 
= 287; sd = 12.79), and 74.20 (N = 298; sd = 14.26) for French, English, and 
Math respectively.   

 
Students who Opted Out of Testing.  A total of 48 students responded to the 
invitation indicating they did not wish to take part in the DELF testing.  Most of 
the students (N = 39) were enrolled in Grade 12 French Immersion and nine 
were enrolled in Core French across 13 OCDSB secondary schools during the 
2012-2013 school year.  
 
Of these students, 27 (56.3%) were female and 21 (43.8%) were male.  They 
were born between February 1995 and May 1996, so they were between 16 and 
18 years of age at the time of the test.  Most (43 or 89.6%) were born in Canada.  
Of the five students who were born in other countries (Italy, Lebanon, Morocco, 
Singapore, and United Kingdom), only one student had information pertaining to 
their arrival in Canada in 2000, which means they would have started their formal 
schooling in Canada.   
 
Information pertaining to Grade 8 program enrolment was available for 41 
(85.4%) students -- 31 (75.6%) students were enrolled in EFI, four (9.8%) in LFI, 
and six (14.6%) in a regular English program. 
 
In addition, six (12.5%) students were formally identified (IPRC) and had an IEP.  
Of the students formally identified, one student was enrolled in a gifted 
specialized program, while the remaining five students were in a regular class 
(exceptionalities included two students who were gifted and three with no 
exceptionality). 
 
Based on available information from the Trillium Student Information System, all 
but six students who opted out of testing (32 or 84.2%) identified English as 
being both their first language and the language most frequently spoken at home; 
one students was identified as an English language learner (Step 2).    
 
To gain a better understanding of this group’s overall academic performance, 
report card grades for French, English, and Math were examined.  On average, 
report card grades for this group of students were lower than students who wrote 
the DELF (75.91 (sd = 11.42), 76.50 (sd = 10.80), and 73.96 (sd = 13.07) for 
French, English, and Math, respectively).   
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Student Characteristics – Summary across Testing Phases 
 

(1) Spring 2010:  

 all participants ranged from 16 to 18 years; majority were female 

 5-12% in each group (i.e., FSF, FEF, FIF) were identified with an 
exceptionality; majority were gifted learners 

 5-29% in each group were identified as an ELL and almost half indicated 
speaking a language other than, or in addition to, English at home 

 sizeable proportion of students were in EFI in the OCDSB in Grade 8 

 student academic achievement (i.e., report card information) was not 
examined 

 no information was available for students who did not take part in testing 

(2) 2010-2011: 

 all participants ranged from 16 to 19 years; majority were female 

 13-38% in each group (i.e., FSF, FEF, FIF) were identified with an 
exceptionality; majority were gifted learners 

 25-38% in each group identified first language as something other than 
English; 12-33% indicated speaking a language other than English at home 

 sizeable proportion of students were in EFI in the OCDSB in Grade 8 

 student academic achievement (i.e., report card information) in French, 
English, and Math was examined; students who did not take part in testing 
exhibited lower academic performance than those who wrote the DELF 

(3) 2011-2012: 

 all participants ranged from 15 to 19 years; majority were female 

 14-36% in each group (i.e., FSF, FEF, FIF) were identified with an 
exceptionality; majority were gifted learners 

 22-42% in each group identified first language as something other than 
English; 30-40% indicated speaking a language other than English at home 

 sizeable proportion of students were in EFI in the OCDSB in Grade 8 

 student academic achievement (i.e., report card information) in French, 
English, and Math was examined; students who did not take part in testing 
exhibited lower academic performance than those who wrote the DELF 

(4) 2012-2013: 

 all participants ranged from 15 to 19 years; majority were female 

 15-33% in each group (i.e., FSF, FEF, FIF) were identified with an 
exceptionality; majority were gifted learners 

 20-44% in each group identified first language as something other than 
English; 21-39% indicated speaking a language other than English at home 

 sizeable proportion of students were in EFI in the OCDSB in Grade 8 

 student academic achievement (i.e., report card information) in French, 
English, and Math was examined; students who did not take part in testing 
exhibited lower academic performance than those who wrote the DELF 
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Assessor Participation and Characteristics  
 

Growing student interest and increased DELF awareness has led to an 
increased number of students writing the DELF each year.  Knowing how many 
assessors are available to assist with DELF testing is first needed in order to 
accommodate the number of student participants.  In all phases, eligible 
assessors are contacted (via email) and asked to indicate their availability.  
Testing is then scheduled accordingly.  In the current phase, it was of interest to 
examine the invitation process in order to calculate the number of assessors 
participating and the subsequent financial implications related to substantial 
increases in student participation.  Table 1 shows the number of assessors 
invited to assist with DELF testing, the number of assessors who assisted, and 
the number of days they provided.  Approximately half (52.8%) of the assessors 
contacted assisted at some point in the DELF testing during the 2012-2013 
school year with the vast majority being from the OCDSB (79.2%).  Assessors 
provided, on average, three days of assistance across the two testing periods.  
 
Table 1: Assessor Availability 

*41 of these assessors had also helped in Semester 1(eight of which were FSL Instructional Coaches); 
**Note: this includes the FSL Instructional Coaches 
Note: These numbers are not exact and represent best estimates only  
 

Assessors who assisted with DELF testing were asked to complete an 
online survey in the summer of 2013 to elicit feedback regarding the logistics of 
the testing model implemented in the current phase (i.e., a modified multi-testing 
site model whereby student written exams took place at their home school 
(space permitting) and oral examinations were conducted at one of three testing 
locations selected by the student).  This survey is similar to the survey conducted 
in the last phase (2011-2012) in that it focused on the feasibility of the testing 
model and the logistics involved.  A total of 50 surveys were completed, with the 
majority of respondents (27 or 54.0%) indicating that the current phase was their 

 Semester 1 Semester 2 

# of Assessors invited to assist with testing 

     Elementary Panel 

     Secondary Panel 

     External 

     Newly Trained 

223 

112 

46 

65 

36 

228 

115 

46 

67 

35 

# of Assessors assisting with testing 

     Elementary Panel 

     Secondary Panel 

     External 

     Newly Trained 

61 

30 

21 

10 

4 

112
*
 

65 

21 

26 

34 

# of total days assistance provided  162.5 385.5 

Average # of days provided by Assessors 2.66
**
 3.44

**
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first experience assisting with DELF testing.  Another 11 (22.0%) had participated 
in two testing phases, seven (14.0%) in three phases, and five (10.0%) 
participated in all four past testing phases. A detailed discussion of survey 
findings can be found on page 26, in the Results of the Student and Assessor 
Surveys section. 
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RESULTS OF THE DELF TESTING 
 

Composite Test Results 
 
Figure 1 (below) illustrates the distribution of composite test scores for each test 
level of the DELF; the minimum score required to pass the test was 50. 
 
Figure 1: Overall Test Scores on the DELF by Test Level 

 
 

Test Level A2. All 29 students (28 FSF; 1 FIF) who wrote test level A2 were 
successful with a mean composite score of 76.90 (sd = 8.52) and scores ranging 
from 56.0 to 88.5 (median = 80.0) (see Table 2 and Figure 2). 
 
Test Level B1. Of the 262 students who wrote test level B1, only three students 
were unsuccessful, with test scores ranging from 35.5 to 45.5.  The remaining 
259 students were successful with a mean composite score of 76.53 (sd = 9.47).  
This group was comprised of students enrolled in all three secondary FSL 
programs; results are as follows: 

 103 FSF students with a mean composite score of 72.28 (sd = 9.72); test 
scores ranged from 51.0 to 89.5.  Three students were unsuccessful with 
scores ranging from 35.5 to 45.5. 

 20 FEF students with a mean composite score of 81.03 (sd = 8.89); test 
scores ranged from 65.5 to 95.0.   
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 136 FIF students with a mean composite score of 79.09 (sd = 8.09); test 
scores ranged from 57.0 to 97.5.   

Across all three programs, success on the B1 level of the DELF varied 
considerably as evidenced by the wide range of composite test scores (see 
Table 2 and Figure 2). 
 
Test Level B2.  Of the 570 students who challenged test level B2, 10 students (2 
FSF; 3 FEF; 5 FIF) were unsuccessful with scores ranging from 28.5 to 46.5.  
The remaining 560 students were successful with a mean composite score of 
68.33 (sd = 9.13) and scores ranging from 50.0 to 92.0.  Similar to the B1 test 
level, students from all three Grade 12 FSL programs elected to challenge this 
test level; results are as follows: 

 15 FSF students were successful with a mean composite score of 66.53 
(sd = 10.62) and scores ranging from 50.5 to 84.0.  Two students were 
unsuccessful with test scores of 29.0 and 46.5. 

 108 FEF students were successful with a mean composite score of 71.00 
(sd = 8.85) and scores ranging from 50.0 to 91.5.  Three students were 
unsuccessful with scores ranging from 40.0 to 46.0. 

 437 FIF students were successful with a mean composite score of 67.73 
(sd = 9.05) and scores ranging from 50.0 to 92.0.  Five students were 
unsuccessful with scores ranging from 28.5 to 46.5 (see Table 2 and 
Figure 2). 

 
Table 2: Overall Composite Scores According to Grade 12 FSL Program 
and Test Level (Successful Students) 

*No students in this program wrote this test level

 Core (FSF) Extended (FEF) Immersion (FIF) Overall 

Test Level M (SD) M (SD) M (SD) M (SD) 

A2 76.82 (8.67) * 79.00 (0.0) 76.90 (8.52) 

B1 72.28 (9.72) 81.03 (8.89) 79.09 (8.09) 76.53 (9.47) 

B2 66.53 (10.62) 71.00 (8.85) 67.73 (9.05) 68.33 (9.13) 
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Figure 2: Overall Composite Scores According to Grade 12 FSL Program 
and Test Level 

 

Overall Test Results – Summary across Testing Phases 
 
(1) Spring 2010:  

 All 84 students were successful on the test level assigned (i.e., FSF 
wrote A2, FEF wrote B1, and FIF wrote B2) 

 FSF students had the highest average score (91.06, sd = 5.93) while FIF 
students had the lowest (69.96, sd = 8.08) 

(2) 2010-2011: 

 166 of 171 students were successful on the test level of their choice (i.e., 
only FSF students wrote A2, while B1 and B2 test levels were comprised 
of students from each of the FSL programs); performance varied widely 
across the three test levels 

(3) 2011-2012: 

 447 of 467 students were successful on the test level of their choice (i.e., 
only FSF students wrote A2, while B1 and B2 test levels were comprised 
of students from each of the FSL programs); performance varied widely 
across the three test levels 
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(4) 2012-2013: 

 848 of 861 students were successful on the test level of their choice (i.e., 
A2 test level was predominantly written by FSF students, while B1 and 
B2 test levels were comprised of students from each of the FSL 
programs); performance varied widely across the three test levels 

 

 
Individual Component Test Results 
 
Table 3 and Figures 3, 4, and 5 illustrate the distribution of scores on each of the 
four test components (i.e., reading, writing, listening, and speaking skills) for 
each group of participating students; the minimum score required to pass each 
component is 5 of 25 possible points. 
 
Table 3: Overall Component Test Scores According to Grade 12 FSL 
Program and Test Level (Successful Students) 

*No students in this program wrote this test level; ** One student completed this test level  

 

 
Core          
(FSF) 

Extended    
(FEF) 

Immersion (FIF) 
Overall 

Test Level M (SD) M (SD) M (SD) M (SD) 

A2 76.82 (8.67) * 79.00** 76.90 (8.52) 

Reading  21.34 (2.10) * 23.50** 21.41 (2.10) 

Writing 19.00 (3.05) * 18.00** 18.97 (3.00) 

Listening 18.16 (3.62) * 18.00** 18.16 (3.55) 

Speaking 18.32 (3.07) * 19.50** 18.36 (3.02) 

B1 72.28 (9.72) 81.03 (8.89) 79.09 (8.09) 76.53 (9.47) 

Reading  19.28 (3.41) 21.20 (3.25) 20.45 (2.73) 20.04 (3.12) 

Writing 18.33 (3.14) 19.18 (2.52) 19.83 (2.50) 19.18 (2.85) 

Listening 17.55 (3.95) 20.73 (3.16) 20.25 (3.24) 19.21 (3.77) 

Speaking 17.12 (3.69) 19.93 (2.85) 18.56 (3.48) 18.09 (3.61) 

B2 66.53 (10.62) 71.00 (8.85) 67.73 (9.05) 68.33 (9.13) 

Reading  18.70 (2.97) 19.29 (2.79) 18.90 (3.19) 18.97 (3.11) 

Writing 16.20 (4.98) 17.91 (3.38) 16.55 (3.75) 16.81 (3.75) 

Listening 16.03 (3.20) 16.48 (4.11)  15.65 (3.49) 15.82 (3.62) 

Speaking 15.60 (4.02) 17.31 (3.39) 16.63 (3.77) 16.73 (3.71) 
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Test Level A2.  The 29 students (28 FSF; 1 FIF) who were successful at the A2 
test level, had mean component scores ranging from 18.0 obtained on the 
listening component to 23.5 on the reading component (see Figure 3).   
 
Reading. Of the four A2 test components, the 29 students (28 FSF; 1 FIF) were 
most successful on the reading component with a mean score of 21.41 (sd = 
2.10).  Scores ranged from 16.5 to a perfect score of 25.0, with an interquartile 
range of 3.0.  
 
Writing. The average score for the A2 writing component was similar to those for 
the listening and speaking components at 18.97 (sd = 3.00), while the range of 
scores (11.5 to 23.5) was most similar to the speaking component.  The 
interquartile range was modest at (3.0).  
 
Listening. Of the four A2 test components, the 29 participants were the least 
successful on the listening component.  The range of scores for the A2 listening 
component (7.0 to 23.0) was larger than for any of the other components and the 
mean score was the lowest at 18.16 (sd = 3.55).  The interquartile range was 
also larger (4.75), indicative of the wide range of scores. 
 
Speaking. The average score for the A2 speaking component was most similar to 
the writing component at 18.36 (sd = 3.02), as was the range of scores (11.5 to 
23.0) and the interquartile range (3.75).  
 
Figure 3: Overall Component Test Scores According to Grade 12 FSL 
Program for A2 (Successful Students) 
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Test Level B1.  Students successful at the B1 test level had overall mean 
component test scores of 20.04 (sd = 3.12), 19.18 (sd = 2.85), 19.21 (sd = 3.77), 
and 18.09 (sd = 3.61) for reading, writing, listening, and speaking, respectively.  
However, the students who wrote level B1 were enrolled in all three secondary 
French programs.  Specifically, 103 students were enrolled in Core French 
(FSF), 136 in French Immersion (FIF), and 20 in Extended French (FEF).  As a 
result, the component test scores will be presented for each group of successful 
students in the subsequent sections (see Figure 4). 
 
Reading. Overall, students performed the best on this component regardless of 
FSL program. Of the three groups of students, the FEF students were most 
successful on the reading component with a mean score of 21.20 (sd = 3.25; 
ranging from 14.0 to 25.0) followed by FIF students with a mean score of 20.45 
(sd = 2.73; ranging from 13.5 to 25.0), and FSF students with a mean score of 
19.28 (sd = 3.41; ranging from 9.5 to 24.5).   
 
Writing. Contrary to findings for the reading component, students in FEF were the 
least successful on the writing component with a mean score of 19.18 (sd = 2.52; 
ranging from 14.5 to 22.5).  In fact, this component was the lowest score, on 
average, for FEF students overall.  Students in FIF and FSF, however, performed 
relatively well on the writing component with mean scores of 19.83 (sd = 2.50; 
ranging from 11.5 to 24.0) and 18.33 (sd = 3.14; ranging from 8.5 to 23.5).  
Caution should be taken when interpreting these results due to the much smaller 
number of FEF students who wrote this level of the DELF.  What remains 
consistent across each group, however, is the considerable amount of variability 
as indicated by the wide range of scores. 
 
Listening.  Overall, students across all three groups performed relatively well on 
this component skill.  FEF students performed the best with a mean score of 
20.73 (sd = 3.16; ranging from 12.0 to 25.0) followed by FIF students with a 
mean score of 20.25 (sd = 3.24; ranging from 7.5 to 25.0) and FSF students with 
a mean score of 17.55 (sd = 3.95; ranging from 6.0 to 25.0).  What is especially 
important to note about this component skill is the considerable variability in 
listening skills across each of the three groups.  It is evident that some students 
perform exceptionally well, while some students are just barely meeting the 
requirements to pass this component skill.  
 
Speaking. Overall, students across all three groups struggled with this 
component skill.  FEF students performed the best on the speaking component, 
but still exhibited a lower score when compared to their other component scores.  
For FIF and FSF students, this was their lowest score of all component skills.  
FEF students had a mean score of 19.93 (sd = 2.85; ranging from 14.5 to 24.5) 
followed by FIF students with a mean score of 18.56 (sd = 3.48; ranging from 8.5 
to 25.0), and FSF students with a mean score of 17.12 (sd = 3.69; ranging from 
5.0 to 24.0). Again, there was considerable variability in speaking skills within 
each of the three groups. 
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Figure 4: Overall Component Test Scores According to Grade 12 FSL 
Program for B1 (Successful Students) 

 
 

Test Level B2.  Students successful at the B2 test level had overall mean 
component test scores of 18.97 (sd = 3.11), 16.81 (sd = 3.75), 15.82 (sd = 3.62), 
and 16.73 (sd = 3.71) for reading, writing, listening, and speaking respectively.  
Again, students who challenged level B2 were enrolled in all three secondary 
FSL programs such that, the majority of students were enrolled in FIF (N = 437), 
followed by FEF (N = 108) and FSF (N = 15).  As a result, the component test 
scores will be presented for each group of successful students in the subsequent 
sections (see Figure 5). 
 
Reading. Overall, students performed the best on this component regardless of 
FSL program.  Moreover, all three groups of students performed equally well on 
the reading component with mean scores of 18.90 (sd = 3.19; ranging from 8.5 to 
25.0), 19.29 (sd = 2.79; ranging from 12.5 to 25.0), and 18.70 (sd = 2.97; ranging 
from 13.0 to 23.5) for FIF, FEF, and FSF students, respectively.  Due to the very 
small number of FSF students who wrote this level of the DELF, however, 
caution should be exercised when comparing their performance to the other two 
groups.  
 
Writing. Overall, students across all three groups performed relatively well on this 
component skill.  FEF students performed the best with a mean score of 17.91 
(sd = 3.38; ranging from 6.5 to 24.5) followed by FIF students with a mean score 
of 16.55 (sd = 3.75; ranging from 5.0 to 25.0) and FSF students with a mean 
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score of 16.20 (sd = 4.98; ranging from 6.5 to 24.0).  It is important to note, 
however, that within group variability is quite high, with some students performing 
exceptionally well and others just barely meeting the requirements to pass this 
component skill.  
 
Listening. Overall, students across all three groups struggled with this component 
skill.  FEF students performed the best on the listening component, but still 
exhibited a lower score when compared to their other component scores.  For 
FIF and FEF students, this was their lowest score of all component skills.  FEF 
students had a mean score of 16.48 (sd = 4.11; ranging from 6.0 to 25.0) 
followed by FSF students with a mean score of 16.03 (sd = 3.20; ranging from 
10.5 to 21.0), and FIF students with a mean score of 15.65 (sd = 3.49; ranging 
from 5.0 to 25.0). Again, there was considerable variability in listening skills 
within each of the three groups. 
 
Speaking. Overall, FEF and FIF students performed relatively well on the 
speaking component.  In contrast, FSF students struggled the most with this 
component.  In fact, this component was the lowest score, on average, for FSF 
students overall.   FEF students did the best with a mean score of 17.31 (sd = 
3.39; ranging from 8.5 to 24.0) followed by FIF students with a mean score of 
16.63 (sd = 3.77; ranging from 7.5 to 25.0), and FSF students with a mean score 
of 15.60 (sd = 4.02; ranging from 7.0 to 22.5).  
 

Figure 5: Overall Component Test Scores According to Grade 12 FSL 
Program for B2 
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Component Test Results – Summary across Testing Phases 
 
(1) Spring 2010:  

 speaking consistently received the lowest scores across all three groups 
of students  

 FSF (A2) & FEF (B1) received highest scores on the listening 
component; FIF  (B2) students performed better on the reading 
component 

(2) 2010-2011: 

 A2: students had highest score for reading, lowest for speaking 

 B1: students had highest score for speaking, lowest for writing 

 B2: students had highest score for speaking, lowest for listening 

(3) 2011-2012: 

 A2: students had highest score for reading, lowest for speaking 

 B1: students had highest score for speaking, lowest for writing 

 B2: students had highest score for speaking, lowest for writing 

 results corroborated 2010-2011 pilot phase with one exception at B2 
(i.e., lowest scores in writing) 

(4) 2012-2013: 

 A2: students had highest score for reading, lowest for listening 

 B1: students had highest score for reading, lowest for speaking 

 B2: students had highest score for reading, lowest for listening 

 Overall, results were considerably different from 2011-2012 with one 
exception at A2 (i.e., highest scores in reading) 

 
Overall, across all testing phases student performance within each 
component has remained consistent (difference of 1.15 to 2.10 in scores 
across three phases). 
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Supplemental Analyses: Group Comparison Results 
 
Detailed in this section are the results of a number of supplemental analyses that 
were conducted in an effort to explore potential group differences in relation to 
DELF test scores and characteristics of DELF writers. The following questions 
were examined, but are not considered to be an exhaustive list of possible 
supplemental analyses:  

1. Does enrolment in a particular Grade 12 program (i.e., FSF, FEF, and 
FIF) affect DELF test scores?  

2. Does enrolment in a particular Grade 8 program (i.e., EFI, MFI, REG, 
and SPE) affect DELF test scores?  

3. Are there significant group differences between (i) students who did 
not respond to the DELF invitation, (ii) those who opted out of testing, 
and (iii) those who wrote the DELF in regards to their overall French 
grade (i.e., report card mark)? 

4. Does a student’s reported attitude towards French affect their DELF 
achievement? 

5. Does a student’s reported DELF awareness predict whether they will 
participate in the DELF testing? 
 

(1)  Does enrolment in a particular Grade 12 program (i.e., FSF, FEF, and 
FIF) affect DELF test scores?  

 
Similar to Phase II and III (2010-2011 and 2011-2012), students were 
afforded the opportunity to choose the test level they wished to challenge.  
As a result, distribution of students in each program varied across each of 
the three test levels.  Specifically, nearly all students opting to write the A2 
test level were FSF students (N =23; One FIF student also wrote the A2 
test level).  Moreover, a larger number of FSF students (N = 99) and FIF 
students (N = 130) opted to write the B1 test level compared to FEF (N = 
20) students.  In contrast, a much smaller number of FSF students (N = 
13) chose to write the B2 test level when compared to FEF (N = 107) and 
FIF (N = 430) students.  Merging data from the 2010-2011 and 2011-2012 
pilot phases with the current phase resulted in both comparable and 
sufficient sample sizes to ask the following questions:  

 
(i)  Does enrolment in Grade 12 FSF or FIF affect DELF B1 level 

test scores?  
 

An Analysis of Covariance (ANCOVA) was conducted, controlling for 
student achievement in French (i.e., French report card grade).  As 
expected, this analysis revealed significant differences between FIF and 
FSF student performance on the B1 test level5, with students enrolled in a 
Grade 12 FIF course performing significantly better (M = 76.64, sd = 8.16) 
than students enrolled in a Grade 12 FSF course (M = 70.60, sd = 11.58).  

                                                 
5
 ANCOVA Grade 12 FIF vs. FSF on B1: F (1, 252) = 74.46, p < 0.01 



Technical Report: Grade 12 French Proficiency Test Pilot, 2012-2013 

 

Quality Assurance  24  

 

A Multiple Analysis of Covariance (MANCOVA) was conducted in order to 
examine group differences across component test scores for these two 
groups of students. After controlling for student achievement in French, 
FIF students performed significantly better on each of the DELF 
component skills (listening, reading, writing, and speaking) on the B1 test 
level compared to FSF students6. 

 
(ii)  Does enrolment in Grade 12 FEF or FIF affect DELF B2 level 

test scores? 
 

An Analysis of Covariance (ANCOVA) was conducted, again controlling 
for student achievement in French (i.e., French report card grade).  No 
significant difference between FEF and FIF student overall performance 
on the B2 test level was observed7. As a result, one may conclude that 
after accounting for student French achievement, a student’s Grade 12 
FSL program enrolment in either FEF or FIF, did not put them at a 
significant advantage or disadvantage when writing the B2 test level.   A 
Multiple Analysis of Covariance (MANCOVA) also revealed no significant 
differences across any of the DELF component test scores for these two 
groups after controlling for student achievement in French8.   

 
(2)  Does enrolment in a particular Grade 8 program (i.e., EFI, MFI, 

English/Core French, and SPE) affect DELF test scores?  
 

Again, sample size across Grade 8 program and DELF test levels varied 
considerably.  Merging data from the 2010-2011 and 2011-2012 pilot 
phases with the current phase resulted in both comparable and sufficient 
sample sizes to ask the following questions:   
 
(i) Does enrolment in Grade 8 EFI or English/Core French affect 

DELF level B1 test scores? 
 
As expected, this analysis revealed significant differences between EFI 
and English/Core French student performance on the B1 test level9, with 
students enrolled in Grade 8 EFI performing significantly better (M = 
76.18, sd = 8.03) than students enrolled in Grade 8 English/Core French 
(M = 65.69, sd = 12.11).  A Multiple Analysis of Covariance (MANCOVA) 
was conducted in order to examine group differences across component 
test scores for these two groups of students. After controlling for student 
achievement in French, EFI students performed significantly better on 

                                                 
6
 MANCOVA Grade 12 FIF vs. FSF on subcomponents of B1: listening [F (1, 252) = 57.01, p < 0.001]; writing 

[F (1, 252) = 33.41, p < 0.001]; speaking [F (1, 252) = 14.80, p < 0.001] ; reading [F (1, 252) = 20.39, p < 0.001] 
 
7
 ANCOVA Grade 12 FEF vs. FIF on B2: [F (1, 678) = 0.30, p = 0.58] 

8
 MANCOVA Grade 12 FEF vs. FIF on subcomponents of B2: listening [F (1, 678) = 0.67, p = 0.42]; speaking 

[F (1, 678) = 0.06, p = 0.81]; reading [F (1, 678) = 2.43, p = 0.12]; writing [F (1, 678) = 1.96, p = 0.16] 
9
 ANCOVA Grade 8 EFI vs. REG/ALT on B1: F (1, 138) = 88.54, p < 0.001 
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each of the DELF component skills (listening, reading, writing, and 
speaking) on the B1 test level compared to FSF students10. 

 
(ii) Does enrolment in Grade 8 EFI or MFI affect DELF level B2 test 

scores? 
 
An Analysis of Covariance (ANCOVA) was conducted, controlling for 
student achievement in French (i.e., French report card grade).  An initial 
analysis comparing all Grade 8 EFI (N = 348) and all Grade 8 MFI (N = 
89) students revealed no significant difference between the two groups on 
the B2 test level11. In fact both groups exhibited relatively equal mean 
scores of 66.08 (sd = 9.95) and 66.65 (sd = 10.35) for EFI and MFI, 
respectively.  Furthermore, no group differences were evident when a 
random selection of Grade 8 EFI students was made to balance the 
sample of Grade 8 MFI students (i.e., N = 89 in each group)12. Therefore, 
after controlling for student achievement in French, a student’s Grade 8 
program enrolment in either EFI or MFI did not put them at a significant 
advantage or disadvantage when writing the B2 test level in Grade 12.    

 
(3)  Are there significant group differences between (i) students who did 

not respond to the DELF invitation, (ii) those who opted out of 
testing, and (iii) those who wrote the DELF in regards to their overall 
French achievement (i.e., report card mark)? 

 
This question was asked in order to learn more about the groups of 
students who did, and did not, respond to the invitation.  Data from the last 
three testing phases (i.e., 2010-2011, 2011-2012, and 2012-2013) were 
merged.  This resulted in 1,326 students who wrote the DELF, 130 who 
opted-out of testing (i.e., students who said they would not participate and 
those who said they would but withdrew from testing), and 1,061 who did 
not respond to the invitation to write the DELF. 
 
An analysis of variance (ANOVA) was conducted to determine whether 
there were significant group differences in achievement (i.e., French report 
card grade) across these three groups.  Indeed, significant group 
differences were present13 and follow-up analyses in the form of 
independent ANOVAs were conducted to ascertain where the differences 
lay (see Table 4 for group means and standard deviations) – results 
showed that: (i) students who wrote the DELF had significantly higher 
French report card marks compared to students who both opted out of 

                                                 
10

 MANCOVA Grade 8 EFI vs. REG/ALT on subcomponents of B1: listening [F (1, 138) = 88.27, p < 0.001]; 
writing [F (1, 138) = 47.38, p < 0.001]; speaking [F (1, 138) = 13.12, p < 0.001] ; reading [F (1, 138) = 13.68, p < 
0.001] 
 
11

 ANCOVA Grade 8 EFI vs. MFI on B2 (full dataset): [F (1, 437) = 0.002, p = 0.97] 
12

 ANCOVA Grade 8 EFI vs. MFI on B2 (equal groups): [F (1, 178) = 0.26, p = 0.61]  
 
13

 ANOVA on French Achievement (Report Cards) across three groups: F (1, 2015) = 68.57, p < 0.001 
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testing and did not respond to the invitation; and, (ii) no difference in 
French report card marks was found between students who opted out of 
testing and those who did not respond to the invitation14. 

 
Table 4: Descriptive Statistics for French Achievement According to 
Student Group 
 

 

Did not respond to 
invitation  

(N = 918) 

M (SD) 

Opted-out of testing 

(N = 94) 

M (SD) 

Wrote DELF 

(N = 1,003) 

M (SD) 

French Achievement 
(Report Card) 

76.72 (12.15) 77.99 (12.59) 82.46 (9.22) 

 

In the current testing phase, an online survey for all students was created 
in an attempt to better understand student motivation to write or decline 
the opportunity to take the DELF.  These survey results can be found in 
upcoming sections. 

 
(4) Does a student’s reported attitude towards French affect their DELF 

achievement? 
 
In the online survey, students were asked to rate their enjoyment across 
various French language skills including: reading, writing, speaking, and 
listening.  From this, a variable merging student responses across these 
skills was created to illustrate students’ attitudes towards French.  Higher 
scores are indicative of more positive attitudes and greater enjoyment of 
French.  In keeping with literature examining attitudes and motivation in 
second language learning (see Masgoret & Gardner for review, 2003); it 
was hypothesized that students who exhibited more positive attitudes 
towards French in general would perform better on the DELF.  Indeed, 
correlations indicated a positive relationship between student French 
attitudes and their DELF score, but only for the B2 test level (r = .132, p = 
.02), such that student performance on the B2 test level was higher for 
students with more positive French attitudes.  This finding was further 
substantiated by a significant linear regression model15, whereby student 
attitudes toward French significantly predicted their DELF achievement 
score on the B2 test level even after controlling for their overall French 
achievement (report card grades). While this finding and the relationship 
between student attitudes and their performance is intuitive, it still bears 

                                                 
14

 ANOVA to determine group differences: no response vs. opt-out [F (1, 1012 = 0.93, p = 0.34]; no response 
vs. those who wrote [F (1, 1921) = 137.22, p < 0.001]; opt-out vs. those who wrote [F (1, 1097) = 18.79, p < 0.001] 
 
15

 Linear Regression with French attitude predicting DELF performance after controlling for overall French 
achievement (Report card): b = .117, t(302) = 2.25, p = .03. French attitudes also explained a significant 
proportion of variance in DELF achievement, R

2
 = .19, F(1, 300) = 5.07, p = .03. 
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important instructional relevance.  Specifically, this finding suggests that 
improved attitudes can positively influence achievement. Using various 
instructional techniques, teachers can target students with expressed 
negative French attitudes in an effort to indirectly improve their 
achievement in French. 
 

(5) Does a student’s reported DELF awareness predict whether they will 
participate in the DELF testing? 

 

Students were asked to indicate their level of awareness of the DELF prior 
to receiving an invitation to participate in testing.  Responses were coded 
as follows: (1) I had no idea what the DELF was, (2) I was only somewhat 
aware of the DELF, or (3) I knew all about the DELF.  Correlational data 
suggested a significant positive relationship between students’ DELF 
awareness and their participation in the DELF (r = .266, p < .001), such 
that greater student participation was associated with greater DELF 
awareness.  This finding was corroborated by a significant linear 
regression model16, whereby student DELF awareness significantly 
predicted their participation in DELF testing even after controlling for their 
French achievement (report card grades) and their school participation.  It 
is reasonable to assume that awareness of the DELF would lead to 
increased participation; however, this finding is particularly enlightening 
when examining DELF participation at a school level.  Examination of 
DELF participation at an individual school level has revealed considerable 
variation.  Strategies that target low participating schools and student 
DELF awareness would be beneficial.   

  

                                                 
16

 Linear Regression with DELF awareness predicting DELF participation after controlling for overall French 

achievement (Report card) and school participation: b = .260, t(639) = 6.87, p < .001. DELF awareness also 
explained a significant proportion of variance in DELF participation, R

2
 = .11, F(1, 636) = 47.20, p < .001. 
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Supplemental Analyses – Summary across Testing Phases 
 
(1) Spring 2010:  

 no supplemental group comparisons were conducted  
(2) 2010-2011: 

 three questions were examined:  

 Does enrolment in a particular Grade 12 program (i.e., FSF, FEF, FIF) 
affect DELF test scores?  

 Does enrolment in a particular Grade 8 program (i.e., EFI, MFI, Reg, 
and Spe) affect DELF test scores? 

 Are there significant group differences between (i) students who did not 
respond to the invitation, (ii) those who opted out of testing, and (iii) 
those who wrote the DELF in regards to their overall French grade? 

 due to restricted sample sizes questions were modified and found: 

 Grade 12 Program: After controlling for French achievement, there were 
no group differences between FEF and FIF students on the B2 test 
level 

 Grade 8 Program: After controlling for French achievement, there were 
no group differences between EFI and MFI students on the B2 test level 

 Student response: Significant group differences were found, such that, 
students who did not respond to the invitation had significantly lower 
academic achievement compared to those who opted out and those 
who wrote the DELF; no group differences were found between those 
who opted out and those who wrote the DELF 

(3) 2011-2012: 

 the same three questions were asked in this phase as in 2010-2011, 
merging data from 2010-2011 and 2011-2012;  results were as follows: 

 Grade 12 Program: After controlling for French achievement, there were 
no group differences between FEF and FIF students on the B2 test 
level; there were significant group differences between FIF and FSF 
students on B1 test level with FIF performing better overall as well as 
on the listening, speaking, and writing components 

 Grade 8 Program: After controlling for French achievement, there were 
no group differences between EFI and MFI students on the B2 test level 

 Student response: Significant group differences were found such that, 
students who wrote the DELF had significantly higher academic 
achievement compared to both students who opted out and those who 
did not respond to the invitation 

(4) 2012-2013: 

 Merging data from 2010-2011, 2011-2012, and 2012-2013 permitted 
review of the same three questions and two new questions; results 
were as follows: 

 Grade 12 Program: After controlling for French achievement, there were 
no group differences between FEF and FIF students on the B2 test 
level; there were significant group differences between FIF and FSF 
students on B1 test level with FIF performing better across all 
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components. 

 Grade 8 Program: After controlling for French achievement, there were 
no group differences between EFI and MFI students on the B2 test 
level; there were significant group differences between EFI and 
English/Core French students on B1 test level with EFI performing 
better across all components. 

 Student response: Significant group differences were found such that, 
students who wrote the DELF had significantly higher academic 
achievement compared to both students who opted out and those who 
did not respond to the invitation 

 Relationship between attitude and performance: after controlling for 
French achievement, student attitude significantly predicted DELF 
achievement on the B2 test level 

 Relationship between DELF awareness and participation: after 
controlling for French achievement and school participation, DELF 
awareness significantly predicted DELF participation. 
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RESULTS OF THE STUDENT AND ASSESSOR SURVEYS 
 
Student Online Survey 

 
Across each of the three DELF pilot phases, students have been surveyed in 
order to capture feedback regarding their experiences and impressions of the 
DELF and French language in general.  Both the method of surveying and the 
questions asked, however, have varied across each testing phase.  For instance, 
in Phase I (Spring 2010), only students who chose to take part in the DELF 
testing were surveyed.  This survey asked questions pertaining to: (i) attitudes 
about the French language; (iv) perceptions of the DELF; (v) difficulty of the 
DELF activities; (vi) similarity between DELF and classroom activities; (vii) test 
preparation; and, (viii) recommending the DELF to others. 
 
In Phase II (2010-2011), students who wrote the DELF were given the same 
survey as the one given in Phase I, with the addition of questions related to: (i) 
reasons for taking the DELF; and, (ii) the test level selection process.  In addition, 
a new survey was constructed in an attempt to better understand why some 
students did not want to take the DELF.  This survey asked questions related to: 
(i) their language spoken at home; (ii) attitudes about the French language; (iii) 
reasons for not participating; and, (iv) factors that would make them choose to 
take the DELF.  Findings from this round of surveying provided much greater 
insight into student participation, but due to a small response rate for those who 
opted out of testing, interpretation of the results was limited.  
 
In Phase III (2011-2012), an online survey was constructed and the link given to 
all students enrolled in a Grade 12 FSF, FEF, and FIF course. This survey was a 
modified version of the survey first given in Phase two that assessed: (i) the 
language spoken at home; (ii) attitudes about the French language; (iii) reasons 
for (not) participating; and (iv) factors that would make them choose to take the 
DELF.  As this survey targeted the entire Grade 12 FSL student population, new 
questions related to: (i) student awareness of the DELF; (ii) effects of paying a 
fee to take the DELF; (iii) student intent to participate; and, (iv) deterrents to 
participation were added.  In addition, all students who wrote the DELF were 
given a similar survey to those who wrote the DELF in Phases I and II.  This 
survey also requested feedback regarding their testing experience in terms of the 
test itself and the logistics involved with the new multi-site testing model, 
whereby testing was conducted at all participating secondary schools in the 
district (where space permitted).   
 
Taking into consideration findings from past phases, the current phase surveyed 
all students (all those enrolled in a Grade 12 FSF, FEF, and FIF course) prior to 
DELF testing using the same online survey constructed in 2011-2012.  Students 
were not surveyed after completing DELF testing, as corroboration of answers 
remained stable across the previous three testing phases and was not deemed 
necessary for this phase of testing.  The online survey continued to explore the 
following topic areas: (i) language(s) spoken at home; (ii) attitudes about the 
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French language; (iii) reasons for (not) participating; (iv) factors that would make 
students choose to take the DELF; (v) awareness of the DELF; (vi) effects of 
paying a fee to take the DELF; (vii) intent to participate; and, (viii) deterrents to 
participation.  Survey results are discussed in detail below. 
 
Unique identification codes were created for each student in order to match 
student information (e.g., DELF participation and achievement scores) to online 
survey responses.  Students were instructed to enter this code when beginning 
the online survey.  Overall, a total of 1,278 online surveys were completed.  
During the matching process, however, the number of total matched and valid 
surveys dropped to 1,126.  Student responses to the question, Are you planning 
on returning a consent form in order to take the DELF? were evaluated and 
student groups formed based on a Yes, No, or Maybe response.  Overall, 726 
students indicated that they intended to return a consent form (Yes), while 41 
said they would not (No), and 354 were unsure (Maybe).   
 
Alignment of student reported intent to participate to active participation in 
DELF testing. 
Student intent to return a consent form and subsequently participate in the DELF 
testing was examined.  Overall, it was evident that students who indicated that 
they intended to return a consent form (Yes) did so, and also completed the 
DELF testing at a very high rate (89% and 83% respectively).  In contrast, only 
about half of the students who were unsure (Maybe) actually returned consent 
forms and participated in DELF testing.  Finally, students who indicated that they 
would not return a consent form (No) and had no intention of writing the DELF 
contradicted their survey answers only minimally, with 27% returning consent 
(most of which to say no to DELF testing) and only two students actually writing 
the DELF (see Table 5).  Closer examination of student attitudes towards French, 
DELF awareness, reasons to participate, and deterrents to participation is 
necessary as they may all be factors in a student’s decision to write the DELF.  
The following sections discuss these factors in greater detail.  
 
Table 5: Student action according to their reported intent to participate 
(Yes, Maybe, No) 

 
Returned Consent Form  

 N (%) 

Wrote the DELF  

N (%) 

Yes students 645 (88.8) 603 (83.1) 

Maybe students 202 (58.6) 156 (44.1) 

No students 11 (26.8) 2 (4.9) 

 

Attitudes about the French language. Students were asked to rate their 
enjoyment across various French language skills, use of the French language, 
and their beliefs in the helpfulness of learning French and acquiring a DELF 
certificate.  The greatest agreement and most favourable attitudes were seen for 
Yes students across each of the questions followed by students who indicated 



Technical Report: Grade 12 French Proficiency Test Pilot, 2012-2013 

 

Quality Assurance  32  

 

Maybe.  In contrast, No students responded much less favourably to each of the 
attitudinal questions (see Table 6). 
   
Table 6: Attitudes towards French: Comparison of positive (Agree/Strongly 
Agree) student responses according to student intent to participate (Yes, 
Maybe, No) 

 
Yes 

 N (%) 

Maybe 

N (%) 

No 

N (%) 

a. I enjoy listening to French 642 (88.4) 236 (66.7) 23 (56.1) 

b. I enjoy speaking French 618 (85.1) 257 (72.6) 25 (61.0) 

c. I enjoy reading French 514 (70.8) 165 (46.6) 20 (48.8) 

d. I enjoy writing French 433 (59.6) 150 (42.4) 16 (39.0) 

e. I use French outside the classroom 
whenever possible 

331 (45.6) 113 (31.9) 11 (26.8) 

f. I believe that learning French will help me 
in the future 

721 (99.3) 351 (99.2) 41 (100.0) 

g. I believe the DELF certificate will be 
helpful for future pursuits 

712 (98.1) 315 (89.0) 27 (65.9) 

Note: Six students did not indicate their intent to participate and are not included 
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DELF Awareness. Students were asked to indicate their level of awareness of 
the DELF prior to receiving an invitation to participate in testing.  The four 
response options for this item included: (1) I had no idea what the DELF was, (2) 
I was only somewhat aware of the DELF, (3) I knew all about the DELF, and (4) 
other.  Overall, Yes students were more likely to report having a greater 
awareness of the DELF compared to Maybe or No students, while the majority of 
No students reported having no idea what the DELF was (see Table 7). 

Attitudes about the French Language – Summary across Testing Phases 
 

(1) Spring 2010:  

 only students who wrote the DELF received a survey 

 most students reported enjoying listening to and speaking French; 
enjoyment of reading and writing was generally lower and more 
varied across the three groups (i.e., FSF, FEF, FIF) 

 approximately half of the students reported using French outside 
the classroom whenever possible; all of them felt learning French 
would be important to their future 

 weak relationship found such that students who believed that 
learning French would be extremely helpful in the future tended to 
indicate greater use of French outside the classroom  

(2) 2010-2011: 

 only students who wrote the DELF received a survey 

 trends corroborated Spring 2010 findings, but no significant 
relation was found between students who believed learning French 
would be extremely helpful in the future, and their increased use of 
French outside the classroom  

(3) 2011-2012: 

 introduction of the online survey had all students enrolled in a 
Grade 12 FSL language course complete a survey containing 
these questions  

 contrary to the previous two testing phases, examination of survey 
responses enabled group comparisons based on student intent to 
participate.  Specifically, students who indicated interest in 
participating (Yes, Maybe) showed the greatest agreement and 
most favorable attitudes towards French compared to students 
who indicated no interest in participating. 

(4) 2012-2013: 

 all students enrolled in a Grade 12 FSL language course 
completed the same online survey as in 2011-2012.  

 results corroborated findings from 2011-2012, with students who 
indicated interest in participating (Yes, Maybe) showing the 
greatest agreement and most favorable attitudes towards French 
compared to students who indicated no interest in participating. 
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Table 7: Level of DELF awareness according to student intent to participate 
(Yes, Maybe, No) 
 

 Level of awareness of the DELF (prior to taking the online survey) 

 
No idea  

 N (%) 

Somewhat aware  

N (%) 

Know all about it 

N (%) 

Yes students 121 (16.7) 340 (46.8) 263 (36.2) 

Maybe students 145 (41.0) 161 (45.5) 48 (13.6) 

No students 21 (51.2) 14 (34.1) 5 (12.2) 

 

Willingness to Pay a Fee to Take the DELF. Students were asked to indicate 
the maximum dollar amount (between $0 and $1,000) that they would pay to take 
the DELF.  Overall, the majority of students from each group (Yes, Maybe, and 
No) said they would pay between $1 and $50 to take the DELF.  Overall, Yes 
students were more willing, than the other two groups, to pay higher fees to take 
the DELF (see Table 8). 
 
Table 8: Student willingness to pay a fee according to student intent to 
participate (Yes, Maybe, No) 
 

 
Yes 

 N (%) 

Maybe 

N (%) 

No 

N (%) 

$0 49 (6.8) 81 (22.9) 15 (38.5) 

$1 - 50 429 (59.6) 203 (58.0) 20 (51.3) 

$51 - 100 162 (22.5) 43 (12.3) 1 (2.6) 

$101 - 500 76 (10.6) 23 (6.6) 3 (7.7) 

$501 - 1000 4 (0.6) 0 (0) 0 (0) 

 

Reasons for Participating (Interested Students). Students who indicated an 
interest in taking the DELF (i.e., Yes and Maybe students) were asked to provide 
reasons for their interest.  Students were asked to select as many options that 
applied from a list that was provided, as well as indicate any other reasons not 
mentioned.  Overall, a similar trend for both groups emerged, with the most 
popular reason being the belief that the DELF would be helpful for future 
pursuits, followed by parent/teacher encouragement to take the test, and then the 
low-stakes nature of the test (i.e., I have nothing to lose) (see Table 9).   
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Students also provided additional reasons for their interest in taking the DELF 
including: (i) wanting to know their current level of French proficiency, (ii) 
requirements for specific university programs (i.e., Ottawa University and 
studying abroad), (iii) a challenge to use their French skills, and (iv) a great 
opportunity at no cost.  
 
Table 9: Reasons for participating according to student intent to participate 
(Yes, Maybe) 
 

 
Yes 

 N (%) 

Maybe 

N (%) 

Reasons for taking the DELF   

a. Parent/teacher encouragement 549 (75.6) 260 (73.4) 

b. Confidence in passing 397 (54.7) 91 (25.7) 

c. Belief that this test will help me in the future 684 (94.2) 289 (81.6) 

d. Peer recommendation 170 (23.4) 45 (12.7) 

e. I have nothing to lose 516 (71.1) 242 (68.4) 

 

Deterrents to Participating (Interested Students). Students who indicated an 
interest in taking the DELF (i.e., Yes and Maybe students) were asked to identify 
factors that might deter them from, or change their mind about, participating.  
Students were asked to select as many options that applied from a list that was 
provided, as well as indicate any other reasons not mentioned.  Overall, a similar 
trend for both groups emerged, with the greatest deterrent to participation being 
a requirement to pay a fee to take the test.  Although this is somewhat surprising, 
given that the majority of these students indicated a willingness to pay a fee, 
many students commented further to say that it would depend on the amount 
(i.e., higher fees could result in lower participation rates). Other significant 
deterrents included, missing a full-day of school and having to make travel 
arrangements to another school or testing site (see Table 10).   
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Table 10: Deterrents to participating according to student intent to 
participate (Yes, Maybe) 
 

 
Yes 

 N (%) 

Maybe 

N (%) 

Deterrents to taking the DELF   

a. Having to make travel arrangements to another school 
or testing site 

245 (33.7) 169 (47.7) 

b. Missing a full-day of school 267 (36.8) 147 (41.5) 

c. Missing a part-day of school 118 (16.3) 101 (28.5) 

d. Having to pay a fee to take the test   402 (55.4) 218 (61.6) 

e. Nothing would change my mind about participating 179 (24.7) 45 (12.7) 

 

Additional reasons that would deter students from participating in DELF testing 
included: (i) conflicting dates for testing and other commitments; (ii) a fear of 
failing; (iii) if the results were counted as part of their French grade or school 
achievement; (iv) being placed on a wait list; and (v) the date of the testing 
conflicting with other extracurricular activities. 
 
Reasons for Not Participating (Uninterested Students). Students who 
indicated that they were either not interested, or unsure whether they would like 
to participate (i.e., No and Maybe students) were asked to provide reasons why.  
Students were asked to select as many options that applied from a list that was 
provided, as well as indicate any other reasons not mentioned.  Overall, 
responses from both groups were quite different.   Disparity in responses 
regarding fear of failure and not wanting to miss class time were seen such that, 
a greater number of Maybe students selected this option.  In contrast, No 
students responded much more frequently to the belief that the DELF test was of 
no benefit to their future, compared to the Maybe students (see Table 11).   
 
Table 11: Reasons why students do not want to take the DELF according to 
student intent to participate (No, Maybe) 
 

 
No 

 N (%) 

Maybe 

N (%) 

Reasons for not wanting to take the DELF   

a. Fear of failure 11 (26.8) 191 (54.0) 

b. Too busy 24 (58.5) 181 (51.1) 

c. Do not believe that this test will help me in the future 14 (34.1) 29 (8.2) 

d. Dates for testing conflict with other commitments 2 (4.9) 41 (11.6) 

e. I do not want to miss any class time 8 (19.5) 116 (32.8) 
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Additional reasons offered by students as to why they would not be interested in 
taking the DELF included: (i) not needing the test for future pursuits, (ii) lack of 
information regarding the test itself, (iii) test anxiety and increased stress, and (iv) 
simply not wanting to participate.  
 
Factors that Would Influence Participation (Uninterested Students). 
Students who indicated that they were either not interested, or unsure whether 
they would like to participate (i.e., No and Maybe students) were asked, using an 
open-ended question, to identify any factors that would change their mind and 
make them want to participate.  Responses were organized according to topic 
and resulted in eight response outcomes (Note: response topics are in no 
particular order). 

1. Extrinsic Rewards: Some students said they would write the DELF if they 
were given some kind of reward including monetary rewards and/or prizes.   

2. More Information: Some students felt that they had inadequate information 
about the DELF to make an informed decision to participate.  Many students 
suggested being provided with sample tests and test questions, more 
information about the test itself, and greater guidance when considering 
participation and subsequent selection of a test level. 

3. Missing Class:  Many students felt that they were too busy to participate in 
DELF testing and that they could not afford to miss any class time. As a 
result, students suggested conducting the test outside of regular school 
hours, or having their classes modified to account for their absence in order 
to reduce the amount of work they would need to catch-up on. 

4. Benefits: Some students were unsure how the DELF certificate would benefit 
them.  They noted that if they knew for certain that it would help with future 
pursuits and was recognized by more employers and schools, then they may 
change their mind and participate.  

5. Testing dates: Many students explained that their lack of participation was a 
result of the DELF testing conflicting with their schedule and prior 
commitments.  As a result, many felt that they would participate in DELF 
testing if the dates for testing were open or made more flexible. 

6. Mandatory testing: Some students felt the only way they would write the 
DELF is if they required the certificate for future pursuits or if it was 
considered a mandatory school assessment. 

7. Fear of failure: Some students explained that their decision to not participate 
was due to their insecurity and fear of failing the test.  They said that if they 
felt more comfortable with their French skills and knew they would pass, then 
they may reconsider participating. 

8. Travel: Some students indicated that they would consider writing the DELF if 
the testing was conducted at their schools and they didn’t need to travel to 
the testing site(s).   
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Factors Influencing Participation – Summary across Testing Phases 
 
(1) Spring 2010:  

 no questions of this nature were asked  

(2) 2010-2011: 

 reasons for taking the DELF included: belief that it would help them 
student in the future, encouragement from parents/teachers/friends to 
take the test, confidence in passing, 14% said their friends encouraged 
them to take the test 

 most frequently cited reasons for opting-out of testing included: being too 
busy, and not wanting to miss a full day of school (based on a low 
number of respondents given that the questionnaire was part of the 
informed consent process) 

 approximately one-third of students who opted-out of testing indicated 
that if the testing were done at individual schools and/or outside of school 
hours, they might reconsider 

(3) 2011-2012: 

 introduction of the online survey had all students in a Grade 12 FSL 
language course complete these survey questions in order to better 
understand student motivation to take, or opt-out, of testing 

 students who indicated interest in participating, cited reasons similar to 
those expressed by participating students in the 2010-2011 pilot phase 

 for the first time, students were asked to indicate their level of awareness 
of the DELF and their willingness to pay a fee.  From this, a greater 
number of students who were unsure (Maybe) or unwilling (No) to 
participate in DELF testing reported a low level of DELF awareness 
compared to students who indicated interest (Yes).  Moreover, students 
who indicated interest in taking the DELF (Yes) were more willing than 
the other two groups to pay higher fees. 

 of those students who indicated interest in taking the DELF (Maybe, 
Yes), the factors that were most frequently identified as having a 
potential impact on this decision included: having to pay a fee, missing a 
full-day of school, and having to make travel arrangements to another 
school or testing site 

 of those students who indicated some interest (Maybe), and those who 
indicated no interest in participating, the majority indicated that it was 
because they were either too busy or did not want to miss a full day of 
school (the same factors identified in 2010-2011) 

(4) 2012-2013: 

 All students in a Grade 12 FSL language course completed the same 
online survey as in 2011-2012  

 students who indicated interest in participating, cited reasons similar to 
those expressed by participating students in the 2010-2011 and 2011-
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2012 pilot phases 

 students reported similar levels of DELF awareness and willingness to 
pay a fee as in 2011-2012 

 students reported similar deterrents to participating in the DELF as in 
2011-2012 (e.g., missing school, travel arrangements, busy schedules, 
paying a fee). 

 

 

 

Assessor Survey 
 

Feedback Regarding Logistics of the Testing Model. In Phase III (2011-
2012), a Multi-Testing Site Model was implemented such that, where space 
permitted, students completed both the written and oral interviews at their home 
school.  Results from this phase (see OCDSB, Technical Report: Grade 12 
French Proficiency Test: Results from the 2011-2012 Administration, October 
2012) highlighted the challenges associated with this testing model.  As a result, 
the current phase implemented changes to the Multi-Testing Site Model such 
that, where space permitted, students completed the written exam in their home 
school and travelled to one of three designated testing sites for their oral 
interview.  To better understand the feasibility of this revised multi-site testing 
model, assessors were asked to provide feedback regarding their experience 
during Phase IV DELF testing.  A total of 50 surveys were completed with three 
assessors indicating that they assisted in Semester 1 (6.1%), 32 in Semester 2 
(65.3%), and 14 who assisted in both Semester 1 and 2 (28.6%) – one did not 
answer this question.  Moreover, the majority of assessors assisted at one 
testing location (38 or 76.0%) while the remaining assessors assisted at more 
than one testing location (12 or 24.0%). 
 
Respondents were asked to reflect on their current experience with DELF testing 
and provide comments related to positive aspects of their experience. From this, 
a total of 36 respondents provided comments (four did not want their answers 
shared), with many commenting that the testing process was very positive 
(36.0%) and well organized (47.2%).  For example, this common view is 
illustrated in the following comments: 

 
“I came in from another board to help with the assessing.  It was an 
AMAZING experience, and hopefully an opportunity that we can offer 
students in our board as well in the coming years”. 
 
“I believe the organization of the students and assessors (was) excellent! 
The organizers were very professional, and the testing ran very smoothly 
in my experience.  I felt that my questions were answered quickly, and if 
any problems came up with my scheduling, they were dealt with very 
efficiently”. 
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Respondents also commented on positive experiences related to scheduling, 
communication, and positive teacher benefits gained from this experience as 
illustrated by the following comments: 
 

“Not being an FSL teacher from the Ottawa Board…I enjoyed being able 
to be a part of a large scale use of the DELF.  The site coordinator was 
excellent, and things ran very smoothly.  Not truly knowing what to expect 
going in, I was pleasantly surprised at how well things went.  I am hopeful 
to be a part of the assessments again next year, as well as attempting to 
initiate a similar program in our County”. 
 
“I really like participating in the testing process. I think it is good 
professional practice as it gives teachers a chance to verify their baseline 
(similar to moderated marking).  I think it is essential to invite all grade 12 
students as it embraces the whole idea of authenticity and globalization”. 
 
“I learned more about the process and was able to reflect upon my current 
teaching practice and how to adopt a more action based approach to 
teaching FSL”. 

 
Respondents were also asked to share some of the challenging aspects that they 
experienced during this new testing phase; 33 respondents offered comments.  
Overall, challenges related to the scheduling of testing (i.e., student no shows, 
lulls in testing, missing class, and cancellations) was reported most often (30.3%) 
followed by comments about the testing location or model (i.e., multi-testing site) 
(24.2%) as shown in the following comments: 
 

“As an assessor some time was lost each day; could have tested more 
students had scheduling of oral tests been more tightly planned”. 
 
“It was a challenge to verify when students were absent from the written 
portion of the test as some schools were very clear at filling out an 
attendance sheet and indicating explicitly when a student was absent, and 
other schools did not do this step…We need to come up with a set 
protocol for students who miss their interviews…”. 
 
“I think that it is best to keep only one site for the Oral component”. 

 
Finally, respondents were asked to reflect on both the positive aspects and 
challenges that they had experienced during this testing phase and provide the 
testing model they felt would be most feasible for use in the OCDSB.  A total of 
36 respondents answered this question and the majority (55.6%) felt that a 
Modified Multi-Testing Site Model similar to the model used in the current phase 
(i.e., written exam takes place at the students’ home school and the oral 
examination takes place at one of three designated testing sites) is most feasible.  
This was followed equally by a Single-Testing Site Model (all testing conducted 
at one site) (22.2%) and a Modified Single-Testing Site Model (i.e., written exam 
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takes place at the students’ home school and are required to travel to a single 
testing site for their oral interview).  The following comment illustrates various 
points of consideration: 
 

“Whatever testing model is best suited/easiest for students to manage is 
the one I would go with.  If we want DELF to become the standard of 
excellence for the OCDSB, then we should make it easy for students to 
get to the testing: --multiple sites OR –school buses pick up students and 
drop them off at one site. – Having all testing at one site makes 
administrative control easier/tighter and testing is more homogeneous”. 
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CONCLUDING REMARKS 
 

At the conclusion of the spring 2010 pilot testing of the DELF, it was evident that 
senior students in the OCDSB were well prepared for, and highly successful in 
passing, each level of the DELF.  It was noted, however, that further research 
would be required to determine if the findings are representative of the broader 
Grade 12 OCDSB FSL student population.   
 
As a result, a second phase of pilot testing was conducted in 2010-2011 that 
sought to corroborate the DELF as a suitable French proficiency test for senior 
students in the OCDSB.  Using suggestions garnered from the initial phase of 
testing, this phase utilized the following changes in methodology: (i) no 
convenience sampling was undertaken, as all students (who met inclusion 
criteria) were randomly selected to receive an invitation to participate; (ii) a larger 
sample of students was recruited for testing; (iii) test level was not assigned to 
students, rather they were given the opportunity to choose which test level they 
wanted to challenge; (iv) students who did not wish to participate were urged to 
return a short questionnaire that asked questions related to their language 
spoken at home, their attitudes towards the French language, their reasons for 
not participating, and what factors would make them choose to take the DELF; 
and, (v) students who wrote the DELF completed a questionnaire similar to one 
completed in the initial phase, with the addition of questions related to their 
reasons for taking the DELF and questions related to the test level selection 
process.  Even with such changes, results from this phase of pilot testing 
confirmed that the DELF is a suitable French proficiency test for OCDSB senior 
students.   Indeed, students remained well prepared and highly successful in 
passing the test level of their choice.   
 
In 2011-2012, a third phase of DELF testing was conducted. This time, the 
primary focus was to begin to understand demand from the system. As a result, 
two substantial changes were made to the methodology. Specifically: (i) all 
students enrolled in a Grade 12 FSL language course were invited to participate; 
(ii) all students enrolled in these courses were asked to complete an on-line 
survey prior to receiving an invitation in order to gain insight into reasons why 
some students choose, or not, to participate; and, (iii) where space permitted, all 
testing was completed at the students’ home school.  Results from this phase 
again corroborated the suitability of the DELF; however, the implementation of a 
Multi-Testing Site Model was deemed to be onerous and not feasible for future 
DELF administrations. 
 
The current testing phase (2012-2013) was the final pilot testing phase of the 
DELF.  Implementation of this phase was similar to the previous phase in two 
ways: (i) invitation was open to all Grade 12 FSL students and, (ii) all students 
were instructed to complete an on-line survey in a continued effort to understand 
student motivation(s) to participate (or not). Changes in the implementation of the 
current phase included modifying the multi-testing site model such that students 
continued to complete the written exam at their home school (space permitting), 
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but travelled to one of three designated locations for their oral interview.  
Furthermore, students who wrote the DELF were no longer surveyed following 
their testing. 
 
Pilot testing the DELF across four administrations has enabled us to evaluate 
various testing methodologies in an effort to learn what method is most feasible 
from a district perspective, but also what method is most desired by students and 
assessors.  Using past administrations as a guide, we have developed an 
efficient method, in the form of a modified multi-testing site model, to test a 
growing number of participants, while at the same time considering their 
feedback.  That said, suggestions for future administrations of the DELF include 
the following: 

 continuing to increase the number of trained assessors in order to 
accommodate the growing number of students interested in taking 
the DELF; 

 implementation of on-line registration and scheduling software 
wherever possible should be considered in an effort to lessen 
logistical burdens; 

 to facilitate travel arrangements on the part of both assessors and 
students, as well as to create efficiencies in scheduling, use of 
three testing sites representing different geographic areas of the 
district should continue to be used;  and, 

 consideration to have testing conducted outside school hours/days 
(e.g., schedule testing during the evening hours, or on PA days, 
March break, weekend(s) etc.).   

 
With each phase of pilot testing, the DELF has emerged as a French proficiency 
test suitable for senior FSL students in the OCDSB.  Student performance as 
well as examination of student and assessor views of the DELF helped 
determine its suitability.  Based on findings from this most recent administration 
of the DELF, it can be concluded that interest in this assessment continues to 
grow, having seen participation increase from 84 students (spring 2010) to 861 
(2012-2013). For the most part, participating students have been highly 
successful on this test. Moreover, methodological shortcomings presented in 
previous pilot phases were attended to in this current phase and suggestions for 
future directions have been presented.   
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Table A-1: Student Response Rate and Test Level Choice According to Program 
(2012-2013) 

*One student is a duplicate (wrote B1 in semester 1 and wrote B2 in semester 2)

 
# of 

invites 
# of returned 

invites 
Test Level Chosen 

# of 
students 

who wrote 
the test 

   A2 B1 B2 

Do not 
want to 

write the 
test 

 

Core (FSF) 328 178 (54.3%)
*
 30 119 20 9 151

*
 

   Gr.8 Program   

1 EFI 

1 LFI 

24 Core 

4 Unknown 

11 EFI 

3 MFI 

19 LFI 

51 Core 

11 Special 

24 
Unknown 

1 EFI 

1 MFI 

2 LFI 

7 Core 

5 Special 

4 Unknown 

  

Extended (FEF) 147 133 (90.5%) -- 21 112 0 131 

   Gr.8 Program    

6 EFI 

4 MFI 

2 LFI 

1 Core 

1 Special 

7 Unknown 

48 EFI 

13 MFI 

9 LFI 

3 Core 

14 Special 

25 
Unknown 

  

Immersion (FIF) 1024 673 (65.7%) 3 148 483 39 579 

   Gr.8 Program   

1 EFI 

1 LFI 

1 Unknown 

94 EFI 

16 MFI 

18 LFI 

1 Core 

3 Special 

16 
Unknown 

286 EFI 

61 MFI 

48 LFI 

4 Core 

21 Special 

63 
Unknown 

  

Total 1,499
*
 984 (65.6%) 33 288 615 48 861 

   Gr.8 Program   

2 EFI 

2 LFI 

24 Core 

5 Unknown 

111 EFI 

23 MFI 

39 LFI 

53 Core 

15 Special 

47 
Unknown 

335 EFI 

75 MFI 

59 LFI 

14 Core 

40 Special 

92 
Unknown 
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Table A-2:  Characteristics of Participating Students across Pilot Phase I, II, III, and IV 
    

 

 

 Pilot Phase I (2009-2010) Pilot Phase II (2010-2011) Pilot Phase III (2011-2012) Pilot Phase IV (2012-2013) 

 
Core  

(FSF) 

Extended 
(FEF) 

Immersion 
(FIF) 

Core  

(FSF) 

Extended 
(FEF) 

Immersion 
(FIF) 

Core  

(FSF) 

Extended 
(FEF) 

Immersion 
(FIF) 

Core  

(FSF) 

Extended 
(FEF) 

Immersion 
(FIF) 

Gender             

   Female 14 19 32 26 28 64 70 48 202 100 98 371 

   Male 3 3 13 14 6 33 32 36 79 51 33 208 

Grade 8 
Program 

9 EFI 

8 Core 

17 EFI 

1 MFI 

1 Core 

** 

37 EFI 

8 MFI 

7  EFI 

1 MFI 

20 Core 

12 
Special 

20 EFI 

4 MFI 

2 Core 

8 Special 

61 EFI 

29 MFI 

7 Special 

10 EFI 

3 MFI 

15 LFI 

38 Core 

14 
Special 

22 
Unknown 

32 EFI 

7 MFI 

13 LFI 

1 Core 

12 Special 

19 
Unknown 

191 EFI 

25 MFI 

24 LFI 

0 Core 

7 Special 

34 Unknown 

13 EFI 

4 MFI 

19 LFI 

71 Core 

14 
Special 

30 
Unknown 

53 EFI 

17 MFI 

10 LFI 

4 Core 

15 Special 

32 
Unknown 

352 EFI 

70 MFI 

61 LFI 

4 Core 

21 Special 

71 Unknown 

Grade 12 
Program 

17 22 45 40 34 97 102 84 281 151 131 579 

IEP/IPRC 2 2 9 15 12 16 19 30 38 27 43 89 

Language-
Spoken 

            

English 
12   

(70.6%) 
16   

(72.7%) 
35   (77.8%) 

24   
(60.0%) 

28   
(82.4%) 

78   (80.4%) 
48   

(58.5%) 
52   

(68.4%) 
172 (73.8%) 

65   
(43.0%) 

95   
(72.5%) 

407 (70.3%) 

Other 
5     

(29.4%) 
6     

(27.3%) 
6     (13.3%) 

15   
(37.5%) 

5     
(14.7%) 

16   (16.5%) 
34   

(41.5%) 
24   

(31.6%) 
61   (26.2%) 

68   
(45.0%) 

30   
(22.9%) 

127 (21.9%) 

Language-
Home 

      
      

English n/a n/a n/a 
25   

(62.5%) 
29   

(85.3%) 
81   (83.5%) 

49   
(59.8%) 

51   
(67.1%) 

61   (26.2%) 
69   

(45.7%) 
92   

(70.2%) 
404 (69.8%) 

Other n/a n/a n/a 
13   

(32.5%) 
4     

(11.8%) 
13   (13.4%) 

33   
(40.2%) 

25   
(32.9%) 

69   (29.6%) 
62   

(41.1%) 
30   

(22.9%) 
127 (21.9%) 
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 Pilot Phase I (2009-2010) Pilot Phase II (2010-2011) Pilot Phase III (2011-2012) Pilot Phase IV (2012-2013) 

 
Core  

(FSF) 

Extended 
(FEF) 

Immersion 
(FIF) 

Core  

(FSF) 

Extended 
(FEF) 

Immersion 
(FIF) 

Core  

(FSF) 

Extended 
(FEF) 

Immersion 
(FIF) 

Core  

(FSF) 

Extended 
(FEF) 

Immersion 
(FIF) 

Academic 
Achievement 

      
      

   French n/a n/a n/a 
83.87 

(sd=10.12) 
83.81 

(sd=8.09) 
81.31 

(sd=8.47) 
83.79 

(sd=10.03) 
83.21 

(sd=9.36) 
82.34 

(sd=8.72) 
83.15 

(sd=9.51) 
84.80 

(sd=7.85) 
81.01 

(sd=10.08) 

   English n/a n/a n/a 
82.14 

(sd=11.46) 
83.79 

(sd=6.74) 
82.16 

(sd=8.79) 
84.02 

(sd=9.28) 
84.85 

(sd=7.74) 
83.74 

(sd=7.87) 
82.32 

(sd=11.69) 
80.49 

(sd=12.76) 
80.82 

(sd=10.15) 

   Math n/a n/a n/a 
82.27 

(sd=15.11) 
81.89 

(sd=10.67) 
81.20 

(sd=11.66) 
83.07 

(sd=11.89) 
82.17 

(sd=12.12) 
79.32 

(sd=11.75) 
82.24 

(sd=13.26) 
81.82 

(sd=11.81) 
80.11 

(sd=11.97) 
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Table A-3:  Characteristics of Non-Participating Students across Pilot Phase II, 
III, and IV  
 

 Pilot Phase II (2010-2011) Pilot Phase III (2011-2012) Pilot Phase IV (2012-2013) 

 
Non-

respondents 
Opt-out of 

testing 
Non-

respondents 
Opt-out of 

testing 
Non-

respondents 
Opt-out of 

testing 

Gender       

   Female 161 16 479 4 285 75 
 Male 112 11 312 6 230 49 

Grade 8 
Program 

136 EFI 

44 MFI 

 

71 Core 

19 Special 

3 Alternate 

15 EFI 

3 MFI 

 

7 Core 

2 Special 

 

424  EFI 

40 MFI 

84 LFI 

81 Core 

19 Special 

143 Unknown 

4 EFI 

2 MFI 

1 LFI 

1 Core 

0 Special 

2 Unknown 

256  EFI 

36 MFI 

42 LFI 

63 Core 

20 Special 

98 Unknown 

61  EFI 

7 MFI 

14 LFI 

18 Core 

5 Special 

19 
Unknown 

Grade 12 
Program 

100 FSF 

24 FEF 

149 FIF 

8 FSF 

2 FEF 

17 FIF 

192 FSF* 

38 FEF 

561 FIF 

2 FSF 

8 FIF 

150 FSF 

14 FEF 

351 FIF 

27 FSF 

2 FEF 

94 FIF 

IEP/IPRC 45 4 100 1 75 22 

Language-
Spoken 

  
    

   English 214 (78.4%) 25 (92.6%) 594 (75.1%) 9 (90.0%) 373 (72.4%) 98 (79.0%) 

   Other  57 (20.9%) 1 (3.7%) 141 (17.8%) 1 (10.0%) 110 (21.4%) 18 (14.5%) 

Language- 
Home 

    
  

   English 210 (76.9%) 25 (92.6%) 584 (73.8%) 9 (90.0%) 365 (70.9%) 96 (77.4%) 

   Other  58 (21.2%) 1 (3.7%) 145 (18.3%) 1 (10.0%) 116 (22.5%) 19 (15.3%) 

Academic 
Achievement 

    
  

   French 
75.65 

(sd=13.99) 
81.85 

(sd=8.06) 
76.23 

(sd=12.64) 
78.11 

(sd=15.90) 
76.19 

(sd=12.86) 
77.62 

(sd=13.37) 

   English 
77.78 

(sd=13.30) 
84.77 

(sd=9.35) 
77.76 

(sd=12.37) 
82.60 

(sd=10.81) 
77.88 

(sd=12.79) 
81.10 

(sd=10.02) 

   Math 
77.29 

(sd=15.31) 
82.30 

(sd=12.12) 
74.73 

(sd=14.7) 
81.71 

(sd=14.26) 
74.20 

(sd=14.26) 
79.04 

(sd=13.78) 

*This includes 11 students who had been enrolled in a grade 11 core French course in 2010-2011 whose 
school(s) did not offer grade 12 core French in 2011-2012. 
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